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Abstract 
 
Chairperson:  Dr. Kelly Dixon 
 
Co-Chairperson:  Dr. Gregory Campbell 
Co-Chairperson: Dr. Janet Finn 
 
 
Children made up roughly one-quarter of the population of industrial boomtowns in the 
North American West, underscoring the connections of family to places commonly 
thought to be bachelor communities. By comparing artifacts and historical contexts from 
three mining communities (Butte, Montana; Deadwood, South Dakota; and Sandpoint, 
Idaho) established in the late 19th century, this thesis will contribute to archaeologies of 
children, childhood, and socialization, examining material remains as a line of evidence 
to study the ways in which relationships, gender, race, and class pervaded the lives of 
children in these industrial settings. The methods employed here integrate information 
from historical and archaeological sources and are intended to provide a systematic 
means of identifying archaeological traces of children by culling an entire artifact 
assemblage instead of just examining objects traditionally catalogued as “children’s” 
artifacts to ensure that analyses are grounded on as unbiased a foundation as possible. 
The strategy requires an artifact collection to be reorganized so that artifacts can be coded 
as child-related, “could be” child-related, or placed into a default category. Ideally, this 
will contribute to the late 20th and early 21st-century call for an anthropology of children 
and childhood will help archaeologists make the distinction between material culture of 
children and childhood, and will be used as part of a framework to understand the cultural 
heritage of transnational mining communities in the American West. 
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Chapter 1: Introduction 
 
Childhood is our own first historical era, an era we know first hand, not vicariously, as we know 
so much of the past. – T.J. Schlereth  
 
 
 Children1 are present in every society, involving themselves in social, political, and 
religious activities. Although childhood, and the process of socialization, differs in every culture, 
it is an omnipresent part of the human condition. Archaeologists have largely ignored childhood 
despite its universal nature, but over the past two decades, the archaeology of children and 
childhood has emerged as a topic of importance (Baxter 2000; 2005; 2006; 2008; Friedl 2002; 
Gottleib 2000; Hardman 1973; Hirschfeld 2002; Kamp 2001, 2006; Lillehammer 1989; Prentiss 
2013; Sofaer 1994; Stephens 1995; Thomas 2006; Wilkie 2000), building on archaeology’s 
contributions to labor, class, gender, and race studies. These scholars have observed that children 
may have seemed irrelevant to archaeologists due to an overall failure of the field to emphasize 
children’s involvement in society (Baxter 2005:2; Kamp 2005:115; Lillehammer 1989:90; Wilkie 
2000:100). Kamp (2001:2) has also observed that children and childhood represent entities that 
may seem to be too intangible to be observed in the archaeological record or too ubiquitous or 
dependent on other humans to be worth studying. If mentioned in archaeology, children are 
usually linked together with miniature, or small objects, namely toys: 
  
The first early role for children in archaeological literature was to explain the presence of 
otherwise ‘uninterpretable’ artifact categories at archaeological sites, including small 
                                                
1 For the purpose of this study, a child is defined as an individual who is thought of as being roughly 18 and under. 
The focus of this research will be mainly on children between the ages of infancy and puberty (roughly 12 and 
under), a time when children were in their developmental stages, forming identities, and often using toys as 
entertainment and amusement. Parents could also use objects (toys, clothing, and possessions) to teach their children 
lessons and values, in order to help their children mature and grow socially and culturally. 
 2 
items such as miniature vessels, toys in historical contexts, or items considered analogous 
to toys in prehistoric contexts such as figurines. These studies did not, however, use 
artifacts as a means to infer details about children’s lives or to explore the place of 
children in prehistoric studies (Baxter 2005:8).  
 
Archaeologists have, for the most part, subsequently failed to understand the significance of 
worlds of children and children’s worlds (Lillehammer 2010:17). But what is a child’s world and 
why is a child’s world important? A child’s world is defined as: the culture which arises from the 
children themselves and their engagement in the surrounding world; the culture which is 
transferred to children from adults; and the culture which is transferred from child to child 
without any adult mediator (Lillehammer 1989:90). There are three relationships that are key to 
studying the culture of children and childhood: the child’s relationship to the environment, his/her 
relationship to adults, and his/her relationship to other children (Lillehammer 1989:90).  
An example of how archaeology can be used to understand such relationships from the 
past can be seen at Oakley Plantation, located in West Feliciana Parish, Louisiana; the plantation 
was founded in the 1790s as a cotton plantation, continuing to produce cotton until the 1940s. 
Two slave and three postbellum African- American assemblages were excavated, and the 
archaeologists observed material evidence suggesting signatures of childhood (toys). The toys 
recovered from both assemblages, dating from 1890-1915 and 1915-1935, included marbles, toy 
teacups, saucers, sugar boxes, and fragments of porcelain dolls. A banjo peg and doll’s clothing 
button were found in the second assemblage (Wilkie 1994:15). The planter family at Oakley 
Plantation was childless, and they were known to give toys and other goods to the Freeman 
family, who lived in the servant’s cabin (Wilkie 1994:17; Wilkie 2000:106), establishing a class 
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and race identity for the Freeman family. Furthermore, the Freeman’s household was located 
closer to the planter’s family than the other African-American households on the plantation; this 
is likely a result of the fact that the Freeman family worked as servants. Thus, putting these toys 
in a context where the lines between childhood and labor became blurred.  
The planter family employed three of the Freeman children, but also at least one of the 
Freeman children always attended school. The Freeman children might not have been in school 
solely to gain an education; school also provided a social network for the Freeman family, since 
the only time the children or their mother, Silva Freeman, would interact with the other African- 
Americans was at school or church on Sundays (Wilkie 2000:105-106). In this instance, the 
children developed a culture by engaging the outside world by attending school, church, and 
working in the planter’s house. By attending school, the Freeman children gained a culture among 
other children without adult mediation. These relationships are important to study in order to 
understand how a society or culture was formed and maintained (cf. Lillehammer 1989:90). 
Without studying of the Freeman children, a large portion of the Oakley Plantation culture would 
be lost.   
The research done in Oakley Plantation demonstrates the process of socialization of the 
Freeman family. Although archaeologists have tended to overlook topics such as the socio-
cultural theory of socialization, socialization, just like children and childhood, is omnipresent in 
all cultures. Through the research conducted at Oakley Plantation, archaeologists discovered it 
was common for the planter family to give the Freeman children old toys or second-hand 
ceramics and glassware (Wilkie 1994:15). For example, a tea set found in the assemblage had 
molded porcelain with hand-painted gold trim. This tea set was common among European 
American middle class society, but they were not popular with African American children 
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(Wilkie 1994:17). This was probably due to the fact that the costly tea sets were not readily 
available to impoverished African American children due to costs, and because tea sets were not 
culturally relevant to African American children, who may not have commonly imitated Euro-
American tradition of “social tea” during their playtime.    
What was the purpose though behind the planter family providing the Freeman children a 
tea set, then? By understanding the process of socialization among African American children, 
this case allows the opportunity for archaeologists to explain the material culture of European 
Americans in the African American household as not an artifact of play, but as a tool of labor and 
class designed “to reinforce southern social roles and norms” (Wilkie 1994:17). Instead of giving 
the tea set as a play toy, the planter family could have been trying to strengthen the socialization 
process of servitude among the African American children. According to Wilkie’s (1994) study, 
by learning how “social tea” was set up, and conducted, the children were socialized in away that 
intended for them to become better servants to the planter family.  
The Oakley plantation is just one example of pioneering projects representing an 
archaeology of children and childhood. By building a research framework for archaeologists of 
children and childhood around the socio-cultural theory of socialization, this thesis research is 
inspired by Wilkie’s (1994) work to examine how children and childhood influenced identity in 
multicultural mining communities in the North American West, including cases from Butte, 
Montana; Deadwood, South Dakota; and Sandpoint, Idaho. Archaeological collections from 
Butte, Deadwood, and Sandpoint will provide be used to explore how archaeological analyses of 
children and childhood to help better understand the socialization process of childhood, how race 
and class affected childhood, and how children played, learned, and grew into self-supporting 
independent adults.  
 5 
Archaeological investigations in these mining boomtowns have yielded information that 
can answer several research questions, such as what was childhood like in communities in the 
American mining West?; Are there unequivocal archaeological signatures of childhood in mining 
communities?; and How can identity and socialization be observed among children and childhood 
in these multicultural mining communities via the archaeological record? Identity is learned, not 
inherited, during the socialization process of childhood. Racial and cultural identities were clearly 
factors influencing childhood in mining communities, as people from all over the world came into 
contact with each other, for the first time in many cases, and navigated a sea of class-based 
conditions.  
By examining, comparing, and contrasting previous archaeological excavation work done 
at the three case studies noted above, the analysis of how childhood was different in the West than 
in the East, how race, class, and the mining environment affected children and childhood, and 
how children affected the mining landscape around them will help address the project’s research 
questions. They will be accomplished by reorganizing and re-examining previous archaeological 
collections to determine what artifacts were associated with children and how those objects/ 
material culture affected the socialization of children (see chapters 4 and 5). Various other 
primary and secondary resources, such as historical literature, photographs, and maps are used in 
conjunction with the archaeological remains to illustrate what it was like to grow up in a mining 
community and to demonstrate how gender, race, class affected children in those communities. 
Children and childhood have just recently been examined using archaeological data (Baxter 2000; 
2005; 2008; Kamp 2001; Lillehammer 1989; 2010; Wilkie 1994; 2000). My research will build 
on these investigations to better understand the identities and material culture of children and 
 6 
childhood, the socio-cultural theory of socialization, and to help determine the complexity of 
children’s identities and relationships.  
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Chapter 2: Literature Review 
In every human society, human infants are born helpless and relatively undeveloped, dependent 
upon adult nurture and adult transmission of the great body of culture- beliefs, practices, skill- 
which make it possible for any human group… to function as human beings. Because of these 
recurrent similarities… it becomes possible to compare childhood in one society with childhood 
in another (Mead 1955:6-7; see also Baxter 2005:4). 
 
If we [anthropologists] conceive of society as a group of intertwining, overlapping circles, which 
as a whole, form a stock of beliefs, values, social interaction, then children… may be said to 
constitute one conceptual area, one segment of this stock. The children will move in and out of 
this segment into another, but others take their place. The segment still remains. The segment may 
overlap with others, may reflect on others, but there is a basic order of beliefs, values, and ideas 
of one group which bounds them off from any other group (Hardman 1973:504). 
 
Anthropology and Archaeology of Children and Childhood 
 
 
One of the first anthropologists to examine childhood and children in detail was Margaret 
Mead in her 1929 study of children in Samoa, where children were recognized as informants and 
Mead “saw child thinking as interesting in their own right” (Hardman 1973:53).  
Mead (1955) and Hardman (1973) (e.g., epigraphs above) share the similar belief that children are 
ubiquitous in every culture, and because childhood is a universal event in every human’s life, 
children and childhood can be cross-culturally compared and are therefore valuable for cultural 
anthological studies. Lillehammer (1989) asserted that childhood is a social category -- not a 
biological one – and that a child’s world is filled with different relationships to the environment, 
to adults, and to other children, all of which form childhood. Proceeding discourse expanded on 
Lillehammer’s call critiqued the field of anthropology for generally overlooking children: “Where 
are the Children?” (Sofaer 1994), “Where Have All the Babies Gone?” (Gottleib 2000), “Where 
Have All the Children Gone?” (Kamp 2001), “Why are Children Missing from Textbooks?” 
(Friedl 2002) and “Why Don’t Anthropologists Like Children?” (Hirschfeld 2002). 
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In 2000, Jane Baxter became the first archaeologist to write a dissertation solely focusing 
on childhood and children (Smith 2010:42). She outlined the importance of studying childhood in 
archaeology, using five case studies to examine how archaeologists can analyze socialization and 
children’s play, how children use space, and how children’s behaviors leave identifiable patterns 
on a site through child-associated artifacts  (Baxter 2000). Kamp (2001) subsequently outlined the 
importance of creating an archaeology of childhood and children: 
 
First, and most obviously, childhood is the training ground, the time when skills and belief 
systems are learned, personality formed, and attitudes and values inculcated… Clearly, an 
understanding of children’s economic role, attitudes toward children, the health of infants 
and children, and other aspects of childhood will improve not only our basic descriptions 
of a culture, but also our analyses of broader issues (Kamp 2001:2). 
 
In 2005, building on her dissertation, Jane Baxter published a book on the archaeology of 
childhood, explaining that the stage of childhood is different in every culture and members of 
each culture hold a unique set of expectations for the roles and behaviors deemed appropriate 
during childhood. She elaborated on how socialization varies in different cultures, and how toys, 
play, space, and place affect childhood (Baxter 2005). In 2010, Southern Methodist University 
hosted the first archaeological dig to solely examine children and childhood took place in Taos, 
New Mexico. The archaeologists worked with the local community as they dug in the backyards 
and floors of their centuries-old homes, ultimately producing an overview of how childhood 
changed in the past 150 years in the city of Taos (Smith 2010:41).  
 9 
 Children have their own identity, separate from their caretakers. Thus, children have their 
own world-views, priorities, and social networks (Wilkie 2000:100; Baxter 2005:2; Kamp 
2005:115; Lillehammer 1989:90). I argue that archaeologists will have a more effective toolset if 
they can determine the differences of the material culture of children and childhood to understand 
a child’s world and the world of the child, and archaeology signatures of intangible concepts like 
identity.  
 
Archaeology of Identity and Identities of Children and Childhood 
 
Orser described identity as “a complex, multifaceted, dynamic and cultural construct 
[that]… is negotiated and recreated through language, material culture and other symbols” (Orser 
2002:279). Meskell said identity refers to “ways in which individuals and collectivities are 
distinguished in their social relations with other individuals and collectivities” (Meskell 
2002:279-280). Other definitions of identity integrate the concept of identity “in close connection 
with a concept of self” (Sokefeld 2001:527), as “a kind of metaculture: culture… not just in itself 
but for itself” (Leve 2011: 513-514) that allows “people of a particular society [to] sort 
themselves out into kinds of persons… connected to the conduct of social interactions” (Caughey 
1980:173-174).  
There are many different aspects of identity: age, gender, ethnicity, race, religion, 
economic status, social status, prestige status, occupation, and political affiliation to name a few 
(Orser 2002: 279). Identity can be studied in archaeology through “class inequality, gender bias, 
sexual specificity, politics and nation, heritage representation, or even fundamental topics like 
selfhood, embodiment, and being” (Meskell 2002:280-281). With such a vast array of attributes 
attached to identity, every individual, in every culture, can hold various identities at any given 
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time, place, and situation. Do children possess this same vast array of attributes attached to 
identity? Can we observe and document the signature of childhood in archaeology?  
Every individual, regardless of class, race, ethnicity, and age, affects material culture and 
the surrounding environment around them (Kamp 2006:115), which means identity is an inherent 
part of material culture interpretation. In a study of ethnic identity, Mering notes that 
“socialization is a matter of learning about man- made structure; individuation is a matter of 
understanding processes of human nature” (Mering 1972:2). But socialization begins during 
childhood (Baxter 2000; 2005; 2008a; 2008b; Kamp 2008; Schwartzman 2008; Bugarin 2008:16). 
So, in order to even understand identities in a society, it is necessary to start with how identities 
are formed during childhood. First, it is important to understand the difference between a child 
and childhood to determine how the material cultures of both concepts differ. Although the term 
“child” is defined differently among cultures (Baxter 2005:1) and between class and time periods 
(Bugarin 2006:15), a child is generally an individual who is going through the stage of life known 
as childhood. The term “childhood” is “a culturally defined stage in the life cycle” (Kamp 
2006:116) and “a social identity complicated by biological factors” (Kamp 2006:116). Childhood 
can be seen not just as a stage of life, but also as a culture, which “implies that there are universal 
characteristics of childhood apart from the culture of society as a whole” (Bugarin 2006:15-16). 
Referring back to Mead (1955) and Hardman (1973) (e.g., epigraphs on pg.7), the universal 
character of childhood allows for a broad anthropological study of childhood and children. While 
there is not a universal child or childhood (Baxter 2008), children and childhood are producers 
and consumers of material culture, enacting and evolving social and cultural identities (Crawford 
2009:58):  
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The ‘material culture of children’ should be applied to those items that children make 
themselves or adapt into their own culture from the adult world that have a different use to 
that intended by the adult manufacturer. The ‘material culture of childhood’, on the other 
hand, should refer only to those items made for children by adults, as such objects reflect 
adult attitudes towards children and not the child’s world in itself (Brookshaw 2009:381).  
 
In order to establish a formal archaeology of children and childhood, archaeologists must 
be able to distinguish between the material culture between children and childhood. Finding 
material culture of play associated with the material culture of children is not impossible. Kamp et 
al. (1999) used fingerprints as a way to determine if the grave inclusions found in children burials 
were made by children or made by adults. This study was based off the belief that ridge breadth 
measurements would be useful to discover the age of the individual who produced a certain 
artifact. Data collected from this study of the Sinagua (an ancestral Puebloan group in northern 
Arizona) produced numerous figurines and clay vessels. The animal figurines were found with the 
other artifacts, but were usually connected to children’s burials. This suggested that the animal 
figurines might be toys. By examining the ridge breath measurements on the figurines and 
vessels, the results concluded that the average age producing the figurines was twelve; where as 
the average age producing the vessels were eighteen (an adult in Sinagua culture). Therefore, 
children were producing their own toys, and if they died, they were buried with their toys. Since 
they were able to discover that children manufactured the animal figurines, according to 
Brookshaw (2009) this makes the animal figurines material culture of children, and not the 
material culture of childhood, and the material culture of play.  
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The majority of the material culture related to children is toys. But are toys truly the 
material culture of children? Mergen describes toys as the “material culture of play” (1984:86). 
He discusses how toys, which can be made or bought, help define the culture of childhood 
(Mergen 1984:88). Although this imposes an assumption of play as a condition of childhood, the 
thesis research here addresses the nuances of this problem (see chapter 5). Toys that are normally 
found archaeologically are usually manufactured toys or toys that were most likely given to a 
child by an adult. These toys do not show the identity of the child, but instead demonstrate the 
identity of childhood. Archaeologists must be able to distinguish the object associated with a 
child, as the material culture of a child, in order to gain a sense of the child’s identity. If the 
archaeologist cannot be certain that the toy was either adapted into the child’s world from the 
adult’s world, or that the child produced the toy, then the toy does not exhibit the child’s identity; 
rather, it reflects the ascribed identity of childhood.  
 
Socialization Theory in Children and Childhood 
 
 
Archaeologists researching children and childhood have not integrated the socio-cultural 
theory of socialization in their work, which would underscore how socialization is a universal part 
of childhood in every human culture. In order to understand and interpret artifacts in an 
archaeological dataset, the practices of socialization in a culture are essential. For instance, James 
Deetz (1993) discovered a spoon from a Virginia plantation, which had an odd bend on the 
handle. He was unable to explain the reason for the odd bend until he associated the bent handle 
with a child. One interpretation of the spoon’s modification is that it is a result of a child using the 
spoon; after much consideration, the archaeologist working with the object realized that the bend 
allowed for the spoon to fit in a child’s hand, allowing the spoon to be used for play, such as 
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using the spoon in order to dig in dirt (Bugarin 2006:14; Deetz 1993). This is essential to children, 
childhood, and socialization studies because if archaeologists ignore mundane objects that have 
unexplainable modifications, or other questionable features on artifacts, such as the spoon in this 
case, then important child-related artifacts could be overlooked.  
Three major trends appear in the literature on socio-cultural theories about how of children 
become adults. The first trend is the debate of the term “socialization;” is that, in fact, the correct 
term, or if other terms, such as education, child- rearing, and enculturation are more appropriate 
for the process of a child growing into an independent self- supporting adult? The second trend 
suggests there are universal norms in socialization, especially how children learn their cultural 
values and lessons by emotionally arousing situations. Finally, the third trend is what develops 
during socialization –emotion and personality– and eventually, selfhood. I argue that since 
childhood is a ubiquitous part of the human condition, archaeologists need to understand these 
trends and the universal and cultural aspects of socialization in order to understand and interpret 
identity from child-related artifacts found in the archaeological record. 
 
Trend One: Terminology 
 
 When discussing the terminology of the process of a child becoming an adult, the 
terminology of this process changes from scholar to scholar. There are four common terms to 
discuss the process: education, socialization, enculturation, and child-rearing. Mead described this 
process as education at first: “The process of education is complete. The Manus baby, born into 
this world without motor habits, without speech, without any definite forms of behavior, with 
neither beliefs nor enthusiasms, has become the Manus adult in every particular” (Langness 
1975:102).  
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To Mead, “education” meant: 
 
not only the institutionalized and formal methods of schooling employed in the Western 
world, but also the completely informal and unstructured means employed in the small-
scale, preliterate world. The term education is employed by her synonymously with 
socialization. Neither term, however, describes precisely what she was attempting to 
study. The term that best describes it- enculturation- did not appear until 1948… 
(Langness 1975:101). 
 
In 1948, Melville J. Herskovits introduced the word “enculturation” (Langness 1975:101; 
Mead 1963:184; Shimahara 1970:144). Herskovits declared that enculturation had two stages: 
“unconscious” and “conscious.” Both stages have universal features in the education in a culture. 
The first stage is “unconscious,” which deals with the early years in human growth due to the 
individual “unconsciously” adapting to his or her culture. The “conscious” stage comes later in an 
individual’s life (Shimahara 1970:144-148).   Other authors disagree with Herskovits, saying no 
stage in enculturation is “unconscious.” The enculturative process in childhood is not 
“unconscious.” Instead, the enculturative process in childhood “creates reflective attitudes which 
help not only to modify traditional patterns of values, behavior, and attitudes, but also to initiate 
novelty” (Shimahara 1970:145). Hirschfeld (2002) speaks of acquisition rather than enculturation 
– acquisition suggests a more active child-as-agent understanding of culture.  
The problem with terms like enculturation and socialization is that they tend to be used 
interchangeably. Whereas enculturation is “the process of learning a culture in all its uniqueness 
and particularity,” socialization is “the set of species wide requirements and exactions made on 
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human beings by human societies” (Langness 1975:103). Enculturation can also be understood as 
“a bipolar process of cultural transmission and transmutation operating on the pre-adult and adult 
levels of human growth” (Shimahara 1970:143). Shimahara provides an example of how 
enculturation is distinct from socialization: 
 
[Socialization] includes the assimilation of the individual to the group or groups of which 
he is becoming a member. To become so assimilated he must be enculturated in some 
degree, but much of his interaction with others in the group is not specifically culturally 
determined (Shimahara 1970:143; see also Spindler 1968). 
 
Reaffirming the difference between enculturation and socialization, Mead noted that enculturation 
is the “process of learning a culture in all its uniqueness and particularity,” while the socialization 
process is “the set of species-wide requirements and exactions made on human beings by human 
societies” (Mead 1963:187). Therefore, enculturation and socialization are both universal norms. 
Enculturation is about a child or an adult learning and assimilating themselves into a culture that 
is, at first, unknown to them. Socialization, on the other hand, is the universal process of how a 
newborn child, which does not know any of the requirements of its society, learns its society’s 
culture and norms. During the process of socialization, enculturation might be experienced, but 
the universal process of learning a society’s norms is socialization.  
Child rearing is a term that portrays how a child is turned into an adult (Quinn 2005:478). 
Of course, child- rearing practices mostly emphasize how parents influence their children. There 
are many more factors that contribute to a child turning into an adult, including a  
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wider cultural context and the roles of siblings, parents, and grandparents in the 
enculturative process. [Mead] recognized very early that much of the study of 
enculturation --the process of transmitting particular cultural forms and symbols to 
particular individuals and groups-- revolved around the problem of communication; and 
she also realized early that the communicative process was not entirely verbal (Langness 
1975:107).  
 
 Ultimately, enculturation is not just associated with children, but with any individual, 
child or adult, who is new to a culture. Child rearing is associated with parents and care-givers 
who are directly associated with the child, leaving out other factors and influences that develop a 
child’s selfhood. Education mainly applies to formal learning experiences a parent or caretaker 
directly teaches the child, which could be involved in the home setting or a public setting, such as 
school. Therefore, education is not the appropriate word for the transformation of childhood to 
adulthood, due to factors such as environment, which naturally alters childhood, and that does not 
involve influence from an individual. Socialization, then, should be the universal term that 
describes a child becoming an adult. It is the universal process of learning, which a child when 
born begins. The trend of differing terminology can become confusing when examining the 
process of a child becoming an adult. By using one term (“socialization”) to describe this process, 
anthropologists and archaeologists can analyze and find information which could help future 
research that needs to gain further information of a culture specific socialization process, which 
could help shed light on a child’s identity in that culture.  
 
Trend Two: Universal Norms  
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 Socialization is the universal process of how a child turns into an independent self- 
supporting adult. Within this process, there are addition universal features that appear cross- 
culturally.  
American cultural anthropologists were already fully prepared to accept the idea that as 
culture is learned, it must be learned by each new individual coming into the group. It was 
also evident to them that this learning has, as have all other parts of culture, both unique 
and universal aspects. It could be assumed that the universals proceed from man’s human 
situation, that is, from the need in each generation to teach what is known to the newborn 
human infants who… share species characteristic capacities (Mead 1963:185). 
 
There are four universal norms in socialization that are rooted in human psychology. The 
first universal norm is that children experience important lessons about what is valued in their 
society. The second is when learning important lessons, values are engrained into a child’s 
memory by emotionally arousing experiences. Emotionally arousing experiences can be 
techniques such as “beating, frightening, teasing, shaming, or praising, each of which… making 
the experience accompanied by arousal especially memorable over the long term” (Quinn 
2005:481). Learning important lessons by emotionally arousing situations is effective due to a 
child gaining approval or disapproval for their behavior, which is the third universal norm. 
Parents take advantage of a child’s desire for love and approval “in the interests of their own 
agendas for molding the child into a culturally desirable adult” (Quinn 2005:499). The fourth and 
final universal norm in socialization and child rearing is that the child is primed for learning 
important lessons “about what is desired and expected of him or her as an adult” (Quinn 
2005:502).  
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 The universal feature of emotional arousal to learn important lessons can be understood in 
a study done to examine processes in socialization in a sample of 585 children followed from 
preschool to third grade. The study showed that the relationship between socialization and 
socioeconomic status can account for later child behavior problems. There are eight 
socioeconomic factors that can negatively affect socialization in children: harsh discipline, lack of 
parental warmth, exposure to aggressive adult models, maternal aggressive values, family life 
stressors, mother’s lack of social support, peer group instability, and lack of cognitive stimulation. 
The result of this study showed that socioeconomic status did, in fact, have an effect on 
socialization of children (Dodge et al. 1994).  
 While having the potential to impose processes on the subjects that may only exist in a 
theoretical framework, Belsky et al. (1991) applied evolutionary theory to socialization, observing 
three fundamental tasks affecting the socialization of a child: growth and development, mating, 
and parenting. Seen as a linear progression, different steps within childhood ultimately affect the 
child’s behavior. The model depicted rearing strategies that attempted to represent how parents 
prepare their children for the world to which they believe the child will be exposed. The linear 
progress between context, rearing, and psychological orientation can be influenced by “family 
stress, insensitive rearing, and insecure feelings” which can lead to behavior problems, including 
“high levels of aggression, impulsivity, and/or noncompliance with adults and socialization 
norms… or high levels of sadness, depression, and/or social withdrawal” (Belsky et al. 1991:652). 
 Universal norms also appear in the socialization of children in Haiti. In Haiti, the word 
“child” has two different meanings: 1) biological, which includes all sub-adult and individuals 
between the ages of six months and five or six years; and 2) cultural, which is culturally 
constructed in terms of dress, and in terms of economy, in that, at the age of five or six, boys and 
 19 
girls in the study were put to work as domestics. Therefore, childhood is considered in two 
categories: infants, or babies, which includes birth to six months and children, which are from the 
ages of six months to age six. In order for children to learn important lessons and develop 
personalities, they are taught discipline by scolding, sharp tones of voice, withholding of 
affectionate behavior, and force. Rewards for good behavior are tokens of affection, verbal 
thanks, and foods, which would be considered a treat (Underwood and Honigmann 1947:565-
577). 
 Language is also a universal norm. One way socialization of language is developed is 
through ordinary talk and/ storytelling: “first, that it is a pervasive, orderly, and culturally 
organized feature of social life in every culture; and second, that it is a major, if not the major, 
mechanism of socialization” (Miller et al. 1990:294). There are three universal constructs of how 
stories become part of socialization. The first practice is telling stories about the child in front of 
the child. By delivering stories about the experiences of the child, the child learns what events are 
important, and what aspects are worth mentioning to the child and others. The second practice is 
how and why caregivers intervene in children storytelling. Children tend to elaborate stories to 
make them interesting or put them in a favorable light. Caregivers challenge the children’s stories, 
turning the story into a version that outlines clear boundaries of what is right or wrong. The final 
practice is children appropriating others’ stories as their own. Children develop selfhood beyond 
their own self, by placing themselves into a story of someone who has experienced a similar 
event. Therefore, stories allow children to express and understand who they are, and mature into 
adults (Miller et al. 1990).  
 Anthropologists have debated if there is a ‘universal’ child (Baxter 2008:161). There may 
not be a ‘universal’ child but there is a ‘developmental niche’ in the cultural structuring of child 
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development. Questions such as “Why is this person doing this thing, and how did he or she learn 
to do it? How does the behavior fit with other aspects of the culture? What does it mean to the 
persons involved, and how did it come to mean that?” (Super and Harkness 1986:546) were asked 
when creating the theory of the ‘developmental niche’. Three components exist within this 
developmental niche: the physical and social settings surrounding the child, the customs involved 
in child care and child rearing, and the psychological development involved in socialization. 
Through these components, children learn social, effective, and cognitive rules of their culture.  
 For example, the values and ideals of children of immigrants tend to be different than their 
parents. Born or raised in a culture different from their parents, they experienced a different 
surrounding environment to the environment in which their parents grew up. This is illustrated by 
a study where parents born in Pakistan and India had children born or raised in Canada. Some 
differences their children have are diversity in dress, religion, language, and regional ties to a 
different country than their parents. Some immigrant parents try to teach their children their 
native language and their native values to encourage their cultural identity into the socialization of 
their children. Regardless of the parent’s efforts, the pull of being surrounded by a different 
physical and social setting than their parents is powerful enough that the children of immigrant 
parents in this study assimilated into the country where they are raised (Wakil et al. 1981:929-
940). In this case, the ‘developmental niche’ is altered from one generation to the next, but the 
theory of socialization remains the same in fact that the physical and social settings of a child 
affect the socialization process.  
 Variables such as immigration affect the methods and process of socialization, but another 
way socialization can be affected is when the primary caretaker in a culture suddenly takes on a 
new role within society. Between the years of 1948 and 1967, the rate of employment almost 
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doubled for mothers of young children in the United States labor force. How does the sudden 
absence of the primary caretaker affect the universal process of socialization? When white, 
middle class mothers in the United States started to become employed, people claimed without 
the help of mothers to care for their children around the clock, children were neglected and prone 
to behavior problems. Other people defended this accusation with the thought that mothers were, 
in fact, smothering their children as caretakers instead of allowing their children to have freedom 
to explore their own selfhood (Brown 1973:413-414). In the United States, children with working 
mothers developed behaviors that were more helping, supporting, and responsible than with 
mothers who were unemployed and constantly cared for their children. Even though the 
socialization process differed from one generation to the next, children still learned important 
lessons in values from their physical and social setting from caregivers and child rearing 
practices. The ‘developmental niche’ components were still in practice, even though the process 
of socialization from one generation to the next generation changed (Brown 1973:414-421).  
 Other researchers describe the childhood experience as one in which behavior in 
adulthood is seen as the dependent or outcome variable (Harkness and Super 1983:221). The 
universal norms of socialization have two common components. The first is that in the study of 
socialization practices, the data that is collected displays childhood, but the focus of the 
theoretical interest is about adulthood. Therefore, the concern is “the functioning of the adult, not 
the life of the child” (Harkness and Super 1983:222).  
 The relationships between human development and culture also have universal norms. 
According to Harkness and Super (1983), there are three factors in the cultural construction of 
child development. The first is culturally derived criteria for the duration of each developmental 
stage. The next factor is a set of characteristic physical and social settings. Finally, the culturally 
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shared expectations for behavior in each stage that parents and caregivers had for their children 
(Harkness and Super 1983:223). For the maturing child, each of these developmental stages can 
be characterized as a ‘developmental niche.’ This can relate to the socialization of affect, which 
during the socialization process, the affect is the child learning behavioral aspects kept through 
adulthood. 
 Universal aspects of socialization can also help archaeologists uncover the identity of 
children in the archaeological record. By understanding what tools or props parents, caregivers, 
other children, or various other individuals use to teach children important values and lessons, 
archaeologists can better identity what artifacts are child- related. One of the reasons why 
archaeologists have avoided children, and ask the questions, such as “where are the children?” is 
because they cannot identify what objects are child- related. Understanding the process of 
socialization, therefore, might be able to enlighten interpretations of children’s identities in the 
archaeological record. 
 
Trend Three: The Concept of Self, Emotion, and Personality 
 
 Throughout the process of socialization, emotion, personality, and eventually selfhood are 
developed. The first debate on emotion is if emotion is culturally developed or biologically 
developed. Adults approach emotional development in children when they use emotionally 
arousing techniques to teach children values and lessons within their beliefs. Shaming is an 
example of an emotion adults use to teach children values within the Chinese culture. Shaming is 
not supposed to be considered a harsh treatment, but instead a “child is expected to be able to bear 
and handle a reasonable amount of shame” (Quinn 2005:494). Therefore, during socialization, 
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children must learn emotional meanings of different situations in order to know how to act and 
behave during certain situations (Lutz 1983:247).  
 The Ifaluk people of Yap in Micronesia are one of the least violent societies in the world 
because they value the emotions, or actions, such as nonaggression, cooperation, sharing, and 
obedience, which are stressed during the socialization of their children. Their values are supported 
by metagu, which is an emotion word and heard in daily conversation referring to the state of self 
and others. People feel metagu when they are in the midst of a large group of people, or 
malevolent ghosts. Metagu is also referred to as an individual’s reaction to ‘justifiable anger’ or 
the emotion word song, of another. In reverse, if an individual is ‘justifiably angry,’ then someone 
else must feel metagu (Lutz 1983:249-250). 
 The socialization of emotions was examined in a case study conducted to analyze 
American middle-class preschool children. The notions of self and emotions found were 
predominantly individualistic and egocentric, which are highly orientated toward developing 
socio-centric values containing niceness, cooperation, social appropriateness, empathy, 
friendship, politeness, and manners (Ahu 2010:375). The western and non-western differ in 
socialization of emotions. The western socialization of emotions encourages “articulation and 
expression of individual inner feelings whereas, the non- western model, emotional experiences 
and expressions are significantly shaped and governed by a consideration of the reactions of 
others” (Ahu 2010:377). Teachers are children’s caregivers, providing instruction to children on 
the socialization of friendship, self- expressions, and emotional control and ultimately, teach 
children how to “define and imagine themselves to themselves and to others, as well as how to 
experience, express, and control their emotions” (Ahu 2010:381).  
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 The socialization of emotions eventually leads to the development of personality. The idea 
of personality emerged from psychology as a set of dispositions whose roots are traced to early 
experience and childhood (Super and Harkness 1986:547). How personality is formed is vital in 
order to gain a complete and comprehensive understanding of a culture and how individuals 
within a society think and operate. When a baby is born, the child’s parents start the socialization 
process of emotions and personality. When the child misbehaves, the parents, or caregivers, 
criticize and/ or scold the child in order to teach the child appropriate behavior and personality 
traits. Eventually, the child starts to walk; parents and caregivers encourage and motivate the 
child to continue this behavior. Cultural values are enforced upon the child from this stage on to 
ensure the child develops a personality to be an independent self- supporting adult within their 
society.  
 For the Kaska culture of Hitties, personality development has two stages. The first stage 
occurs during infancy and childhood when early emotional weaning begins. The second stage of 
Kaska personality formation is achieved when a child gained independence, offering 
opportunities for social approval and economic independence. These two stages allowed Kaska 
Indian children to develop culturally valued and accepted personalities (Underwood and 
Honigmann 1947:557-565). 
 The Haitian cultural patterns of socialization are fast tracked due to the lack of time of 
adults and need for labor. The Haitian elders socialize the children, therefore, in order to increase 
the stage of infancy to adulthood. Personalities are developed through these affectional 
relationships and the nature of practices of discipline and its administration (Underwood and 
Honigmann 1947:565-577). Once the socialization of emotions and personality has begun, the 
process of socialization of selfhood emerges. So, how do children construct culture-specific 
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selves? As discussed before, story-telling is a universal norm (Miller et al. 1990:292), and the 
method of how self- expressive talk is developed and responded to is part of how children form 
selfhood. Personal story-telling occurs “routinely in the everyday home environments … 
shed(ding) new light on the process of self- construction. Personal story- telling emerged in both 
cultural cases as an important means by which young children, together with family members, 
construct and reconstruct their experiences in culture- specific terms” (Miller et al. 1996:267). 
A study was done examining how personal story-telling effects the every day lives of 
American and Chinese children starting from the ages of two and two and half years. The first 
study was done in Taipei, the largest city in Taiwan. The second study was conducted in a 
neighborhood in Longwood, Chicago, in the United States, which is a predominantly Irish- 
Catholic community. The children in both cultures had middle-class, college educated parents. In 
the case of Chinese socialization, personal story telling was found to be a major means of how the 
socialization of shame is established. Parents were committed to “a moral ideology in which 
shame is positively valued, the parents felt that they would be remiss as parents if they did not 
raise their children to know shame and to abide by the rules of appropriate conduct” (Miller et al. 
1996:266). Therefore, parents and caregivers of infants and children were openly evaluated, 
criticized, and shamed in order to ensure the values of their culture. In Longwood, Chicago, the 
values differed in the culture, where Chinese valued shame, Americans valued self-assurance. The 
study showed in American homes, personal story telling portrayed children in a favorable light in 
order to protect children’s self-esteem. Shame was only conducted in privacy to avoid children to 
be seen as anything other than good. In Chinese culture, shame was done in public, not private, so 
children felt the extent of their shame and wrongdoings. Overall, in both cultures, stories were 
told about other people’s past experiences in front of young children as co-present others. In 
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addition, stories were also told of young children’s past experiences collaboratively with the child 
as a co-narrator. Lastly, stories were told about the young children’s past experiences with the 
child involved as a participant role of co-present other or ratified participant (Miller et al. 
1996:250). This was done in order to ensure children were portrayed favorably, and to enforce 
moral and social rules. From the viewpoints of the corresponding culture, the socialization tactics 
are considered harsh, or irresponsible, but their tactics developed selfhood in their children.  
 The concept of emotion, personality, and self are developed during socialization. 
Although archaeologists cannot examine such things as personal storytelling in the archaeological 
record, they can recover and interpret archeological remains, which may include information 
about what people valued, providing material-based insight on these concepts of emotion, 
personality, and self. By understanding how these concepts are formed in a society during 
socialization, archaeologists have a better chance of effectively interpreting intangible concepts 
such as emotion, personality, and selfhood, in artifacts recovered from the archaeological record, 
which could eventually shed light on a child’s identity.  
 
Conclusion 
 
The socio- cultural theory of socialization involves three trends: terminology, universal 
norms, and the development of emotions, personality, and selfhood. Terminology studies have 
debated the correct term is for the process of a child growing up into a self- achieving 
independent adult. Education, socialization, enculturation, and child- rearing are all terms for how 
children turn into adults. Socialization, though, should be the universal term that all 
anthropologists use when discussing how a newborn child develops the social norms of its society 
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into adulthood. During socialization, enculturation, education, and child- rearing can take place, 
which could led to confusion when discussing terminology of how a child becomes an adult.  
Universal norm studies of socialization have three main theories: 1) that socialization has 
four main parts related to lesson learning; 2) an evolutionary theory of socialization, which 
discusses how growth and development, mating, and parenting are all universal features in 
socialization; and 3) the ‘development niche,’ which involves the physical and social setting, 
caregivers and child-rearing, and psychological development in childhood.  
 How do the theories of socio-cultural socialization come into play within the studies of 
children and childhood in archaeology? Archaeologists study various cultures, gathering and 
collecting data and artifacts. These children and childhood related data and artifacts contain great 
insights relevant to how a culture develops and keeps developing generation after generation. 
Thus, it is essential to study socialization behavior in any given culture to ensure informed and 
educated interpretations of artifacts. Many times child-related artifacts could be found in locations 
which do not have historically noted associations with children. By applying socialization theory 
to the analysis of these artifacts it may be possible to use archaeology evidence to understand how 
children grew into adults and influenced their own culture. 
 Socialization should always be examined when researching a society or culture, as it is 
part of the universal process of childhood, which creates the adults in each society. The 
archaeological record has the potential to reveal new information on how past societies 
conformed to universal norms and developed their own cultural specific ways of developing 
emotion, personality, selfhood, and eventually identity, through the study of socialization.  
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Chapter 3: Historical Overview 
 
Perceptions helped forge a bond to the country that was stronger and more fundamental than that 
of their parents. This environment, after all helped shape and define reality itself—those ideas of 
what was possible and expected in life—among children taking their first steps toward mental 
maturity. When youngsters wondered how they fit into the world, this was the setting in which 
they pictured themselves; looking around, they found the peculiar nature of the challenges they 
would have to master. This was the starting point of the children’s story (West 1989:45).  
 
Children and Childhood in Mining Communities 
 
 People came to the North American West for different reasons, seeking a start of a new 
life or economic stability. One thing new settlers who moved to the West had in common was an 
image of something “compelling out there” and they were “willing to seek it out” (West 1989:7). 
When finally entering into Montana, Frank Hughes marveled that “the whole world had opened 
up, … no horizons, no limits” (West 1989:2). Children made up of 20% of the population in the 
19th-century American West (West 1989:13). It was also the most multicultural part of the United 
States, with between a fourth and a third of its population born in foreign countries. The foreign 
population in Montana was twice the amount in Pennsylvania in 1890; where in North Dakota 8 
out of 10 people were born in a foreign country or born from immigrant parents (West 1989:13). 
Even so, like children of foreign-born parents noted in the case study described in the previous 
chapter, children who were born in the West and not in a foreign country viewed the West as 
home. 
 Children in the West had different childhoods than children in the East. Children in the 
West experienced different forms of work, play, and school. The population in the West was 
scarce, making labor part of all residents’ lives, including children’s lives. Children “not only 
worked more; they also took on a far wider range of tasks. Back East, heavier labor and more 
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complex responsibilities usually were given to young people only after they reached their early or 
middle teens” (West 1989:74-75). Children helped their parents in raising younger children, doing 
chores around the house, and working in the town, ranches, and farms when they were old enough 
(West 1989:75-80). When it came to mining though, children were normally left out until the 
verge of adulthood. That did not mean children did not work around the mines. Children 
participated in working along the fringes. They also “hauled water and cared for the horses and 
mules that pulled the ore carts and wagons; they picked up tools, hung up brass for the time 
keepers, and helped freight the machinery and supplies that fed the elaborate operations” (West 
1989:80-81).  
 In the Comstock Mining District in Virginia City, Nevada, an integrated historical and 
archaeological investigation of saloons indicated children were underfoot in these establishments. 
A boy about the age of 12 worked as a target setter/ re-setter for a combined saloon and shooting 
gallery. One of the local newspapers reported unfortunate news that this young man was shot on 
the job. This was certainly one of many stories where the world of a child involved labor that 
placed children in hazardous work conditions well beyond the mines (Hardesty and James 1995).  
There were four main types of play for children in the American West, which were 
various forms of socialization. The first type of play was exploration. Children used their 
surrounding environment for play, drawing upon their imagination for discovery and amusement. 
The second type of play involved using work as playtime. Children would also use their 
imagination to make work more enjoyable. It also “helped them develop skills they would need in 
the years ahead, and like their explorations, it contributed to independence and a sense of 
identity” (West 1989:104). Formal games are the third type of play that children experience 
usually around the age of five. Games become social exercises and a form of socialization among 
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children’s peers and adults. The fourth type of play was not initiated by the children themselves, 
but instead was incorporated by parents in order to teach children lessons and values. Parents 
especially wanted to ensure children knew their boundaries based off their sex:  
 
[giving] boys wooden horses, guns, tiny wagons, and lassos… boys were encouraged to 
find their amusement mostly in the hills, fields, and streets, -- in short the wider world of 
men. Their sisters, by contrast, received toys that suggested an indoor future of domestic 
tasks… sewing sets, cradles, miniature pewter dishes, and china cups… dolls of wood, 
rag, socks (West 1989:116).  
 
Parents in the West therefore felt the influences of Victorian ideology. During the late 
19th and early 20th centuries, the concept of childhood followed a set of rules that were largely 
defined by white upper and middle class society. Adults, especially parents, played an important 
role in a child’s developmental process towards adulthood. Parents felt the obligation to teach 
their children lessons and values, in order to guarantee their children grew maturely, socially, and 
culturally. Clothing, possessions, and most importantly toys, were used to socialize children on 
aspects such as age, gender, and social class, and used as a mechanism to make certain tasks, 
behavior, and attitudes (Lane 2013:5-7).  
School was another feature in a child’s life that differed in the West. During early phases 
of settlement, children were taught their education strictly by their parents, who taught them the 
fundamentals for reading, mathematics, and several of other subjects. Once community were 
settled and established, schoolhouses were built and quickly became overcrowded, with children 
crammed into small spaces when they attended school (West 1989:179). By 1880, formal schools 
 31 
became more common in the region’s permanent boomtowns. In Montana, school systems were 
in the works as early as 1865 (The Montana Post 1865a), and newspaper articles provide insight 
into the value of education: 
 
Ten out of eleven criminals are uneducated. We would sooner follow a child to its grave 
than leave it uneducated, exposed to the temptations of life and the vicissitudes of a 
tortuous course through an unsympathizing world. Small as is our share of erudition, we 
would not exchange it for all the gold in Montana (The Montana Post 1865b). 
 
Not surprisingly then, relatively new states in the West, including Montana and Nebraska, 
had the nation’s highest numbers of schools per capita. Therefore, public education was provided 
to children more regularly in the West than it was in the East (West 1989:179-195). Through 
pioneering in scope, West’s (1989) significant work on the history of childhood on the “Western 
Frontier,” is relatively general. Here, I intend to build on his important foundation by examining 
specific case studies of childhood in three mining “boomtown” communities (Butte, Deadwood, 
and Sandpoint).  
 These communities had multicultural populations and transnational connections, with 
distinct international districts, including Chinatowns, which helped shape and frame the character 
of these cosmopolitan settings. Children had to learn how to deal with the challenges of living in a 
mining community, struggle with race and class conflicts, and learn how to socialize and form 
their own identities through play, work, and school.  
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Case Study: Butte, Montana 
 
 The Anaconda Copper Mining Company made Butte, Montana one of the largest copper-
mining operations in the world. In 1864, the first gold strike occurred along Silver Bow Creek. By 
1867, the mining community of Butte was established. By the mid-1870s, gold was almost 
completely gone, making silver the prominent resource being extracted. By the 1880s, copper 
made Butte famous and the mining community became known as “Richest Hill on Earth.” The 
Northern Pacific Railroad was completed in the region by 1883, fueling the boom cycle of this 
mining heyday (Finn 2012:15-16). 
 The first groups of people to settle in Butte were Cornish and Irish immigrants. 
Eventually, Italians, Finns, Swedes, Serbians, Croatians, Slovenians, Montenegrins, Syrians, and 
Lebanese migrated to Butte, creating ethnic – and class-oriented-- neighborhoods within the 
community: Finntown, Hungry Hill, Dublin Gulch, Stringtown, Corktown, Butchertown, 
Dogtown, Centerville, Meaderville, McQueen Addition, Walkerville, the Cabbage Patch, the Flats 
(Figure 3.1). In these enclaves, immigrants could speak their native languages, cook their native 
foods, and socialize with fellow country folk (Finn 2012:17).  
 During the late 19th and 20th centuries, Montana, Butte was a thriving place for Chinese 
immigrants who developed communities known as Chinatowns. In these Chinatowns, Chinese 
residents participated in other work than just mining, but also started developing their own 
businesses included mercantiles, restaurants, laundries, gardening, peddling, and gambling. Soon 
afterwards though Chinese residents started competing for jobs with European American 
residents, who started placing pressure on Chinese residents to leave the area, eventually forcing a 
decline in Chinese population (Rossillon 2008:1).  
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Figure 3.1. A map showing Butte, Montana’s ethnic neighborhoods, demonstrating the 
multicultural landscape of this mining town (Gilson 2008). 
 
 
Children also developed relationships in mining communities, forming racial and class 
identities among children and their families. Lula Martinez, who grew up in Butte recalled, “In 
our neighborhood we were surrounded by different nationalities. We had Vankoviches and 
Joseviches and Biviches, and we had Serbians, and we had Chinese. We had italianos, espanolas, 
and Mexican people. We had the whole United Nations around the East Side” (Finn 2012:79). 
One neighborhood in Butte, Meaderville, was home to immigrants from central and northern 
Italy. Bernice Favilla Maki, an Italian child who grew up outside of Meaderville, recalls how 
ethnic boundaries dictated where one attended church: 
 
[Maki] could not understand why as a kid [she] had to go to St. Helena’s in Meaderville 
when Holy Savior Church was only a block away from [her] house in McQueen. It was 
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only later on did [she] realize why as an Italian [she] had to go to St. Helena’s rather than 
Holy Savior, because it was the proper thing to do (Finn 2012:75).  
 
Butte was influenced by the National Playground Movement, which affected child’s play 
and identity (Finn 2012:126-128). Playgrounds first emerged in the U.S. as a result of German 
uses of outside areas for children’s play in the early 1800s. The concept of playgrounds emerged 
because of an assumption that children in cities were not gaining the same physical and mental 
heath as children in the country because they did not have open spaces in which to play. Children 
needed safe, outdoor spaces for play to foster physical, intellectual, and moral growth. Natural 
features, portable materials, and support structures were used and/or constructed to ensure 
children could still benefit from such outdoor play but play in a safe environment (Frost 1989:17-
23).  
Butte was slow to establish safe playground areas for children (Figure 3.2), despite many 
efforts. The lack of public playgrounds raised concerns from many organizations, such as the 
Marian White Arts and Crafts Club and U.S. Children’s Bureau, and various individuals who 
were professors and business leaders (Finn 2012:126-127). Children invented their playgrounds, 
usually forming mining yard dumps and railroad tracks into their playgrounds (Finn 2012:143-
152). Children transforming areas into a playground is not abnormal behavior. In a research study 
of a neighborhood in suburbs of a California city, the goal was to find out how children use, do 
not use, and innovate the landscape around them. The research found that children were more 
likely to play in areas that had open space, primarily because children could manipulate such 
areas to suit their own needs. Examples of such open spaces include streets, pathways, and 
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drainage swales. Playground areas intentionally designed for children were only used 4% of the 
time, being one of the last places children chose to play (Francis 1985).  
 
 
Figure 3.2. Children playing in mine dumps in Butte, Montana (Finn 2012:69; N.A. Forsyth, 
photographer, Montana Historical Society Photograph Archives, Helena, ST 00I I08). 
 
In 1899, Butte opened its own unique organized play environment: Columbia Gardens 
(Figure 3.3 and 3.4). It was an area filled with acres of grass, greenhouses, flower gardens, a lake, 
a zoo, a playground, pavilions, a penny arcade, a giant wooden roller coaster, biplanes, and a 
carousel of hand- carved wooden horses. In 1907, every Thursday was Children’s Day, where 
children would come and pick the twenty- five thousand pansies, which were replanted each year 
(Finn 2012:172-173). Newspapers (Figures 3.5) describes Columbia Gardens as a place of refuge 
for the whole family on hot days: “Society has been busily engaged of late in searching for a cool 
spot in which to repose care free and away from the searching presence of the sun. In this 
campaign society has succeeded in discovering an ideal spot – the Columbia Gardens” (Anaconda 
Standard July 30, 1899; see also Figure 3.5). Children would end their days saying, “Give us this 
day our daily trips to the gardens” (Anaconda Standard July 30, 1899).  
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Figure 3.3. A trolley transporting children to and from Columbia Gardens, ca. 1910, (Finn 
2012:175; World Museum of Mining). 
 
 
Figure 3.4. Children participating in activities at Columbia Gardens, ca. 1942 (Lee, Library 
of Congress). 
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Figure 3.5. The Butte Inter Mountain, featured this description of the Columbia Gardens, 
January 1, 1903 (Library of Congress). 
 
 
In Butte, six public and three Catholic elementary schools were built between 1900-1905. 
Due to the high amount of Irish immigrants, Catholic education in the early 1890s became 
popular for Irish children. St. Patrick’s school was the first Catholic school to create a high school 
education. In 1896, St. Patrick’s school had their first graduation (Finn 2012:183). For the 
majority of children in Butte, English was their second language, making elementary school a 
challenge for many young children. One child named Ann Pentilka, whose parents migrated from 
Croatia, recalled, “[she] didn’t talk the American language. A lot of children couldn’t. Everyone 
talked their own languages” (Finn 2012:178). Many immigrant children who had mastered the 
English language started to teach English to their younger siblings (Finn 2012:178-179).  
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Ultimately, children who grew up in Butte gained a strong sense of cultural and class-
oriented identity. Children “mapped their worlds spatially and culturally, identifying boundaries 
of belonging and difference by stores, streets, and schools. They both challenged and reproduced 
those boundaries as they sought adventure, employment, and friendships” (Finn 2012:279). Given 
Butte’s transnational, working class character, race, class, and culture major factors in the child’s 
world and the world of a child there.  
 
Case Study: Deadwood, South Dakota 
 
 By 1876, the mining town of Deadwood, South Dakota (Figure 3.6), was established in a 
burned out, timber-lined valley that was squeezed between two steep, rock-lined slopes (Fosha 
and Leatherman 2008:97). Four years later in 1880, Deadwood had transformed itself into a 
booming, transnational community with a wide range of businesses, local newspapers, theaters, 
and churches. It became one of the largest cities in the Dakota Territory, with a population of 
almost 5,000 people (Fosha and Leatherman 2008:97). According to the 1880 census, Deadwood 
also contained the highest number of Chinese residents, likely even more than the census 
declared, with approximately 400 Chinese residents (U.S. Census 1880; Fosha and Leatherman 
2008:97). Most of these residents retained their Chinese heritage and established a Chinatown, 
located at the lower end of Main Street at the entrance of the town (Fosha and Leatherman 
2008:98). In 1882, the majority of the Chinese residents was primarily male, unmarried, and 
ranged in age from 16 to 86 years. Within almost two decades, these demographics had changed 
dramatically, with close to half of the Chinese males becoming married with families (Fosha and 
Leatherman 2008:99).  
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Figure 3.6. Deadwood, South Dakota in 1900 (Library of Congress). 
 
Archaeological investigations were conducted on Main Street in Deadwood by the 
Archaeological Research Center of the South Dakota State Historical Society in November 2007. 
This is the location where Wong Fee Lee resided and raised his family (Figure 3.7). Wong Fee 
Lee arrived in the United States in 1863. By 1876, he settled himself and started a family in 
Deadwood. By 1885, Wong Fee Lee started a mercantile business, eventually becoming one of 
the most prominent members in the Deadwood community.  
For nearly 45 years, the Wong Fee Lee family resided in the adjoining building to the 
mercantile business, called the Wing Tsue Complex. They left sometime during the 1920s. Being 
literate and bilingual, Wong Fee Lee ran a bustling mercantile that served both the Chinese and 
European American communities and becoming an intermediary between both communities. He 
also played a leading role in the Deadwood community by helping organize Chinese and 
European American participants in celebrations, such as Fourth of July and the Chinese New 
Year, occurring between late January and mid- February (Wong et al. 2009:283-321). Despite his 
influential role in the community, there was a significant absence of historical information, about 
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he and his family’s life, let alone about the children who in general grew up in Deadwood (e.g., 
City of Deadwood Archives suggested that I change my thesis topic if I intended to research 
children in historic Deadwood, Michael Runge, personal communication July 2014). While 
further investigation needs to be done to discover the identity of children in Deadwood, 
nevertheless, children were clearly present in Deadwood, as various child-related artifacts were 
found representing marbles, a tricycle or wagon wheel, a frozen Charlotte figurine, and doll parts, 
mainly legs and arms parts (Fosha and Leatherman 2008) details will be presented in chapter 5.  
 
 
Figure 3.7. Wong Fee Lee Family Portrait in Deadwood, South Dakota in 1894. From the 
left: King Que, King Sowe, Hal Shek holding infant Fay Juchs, Fay King standing before 
maid Shu Lin Lau, Wong Fee Lee, and toddler son Som Quong and Hong Quong (Wong et 
al. 2009:283) 
 
 
Case Study: Sandpoint, Idaho 
 
 Sandpoint is a mining community that is located in Bonner County, northern Idaho. The 
community was settled on both sides of the railroad tracks laid out on a narrow upland peninsula, 
which was situated between Sand Creek and Lake Pend Oreille (Swords et al. 2014:1-4). In 
 41 
Figure 3.8, Sandpoint is seen as a town filled with saloons, boarding houses, and stores. 
Sandpoint had a reputation from its establishment as being a “rough” town, populated with 
railroad people and miners, who were single men who frequented saloons, gambling, and brothels 
(Ramsey 2008:17).  
The first known residents of Sandpoint’s were “settler community” fur traders David 
Thompson and Finnan McDonald, who arrived at Lake Pend Oreille on September 9, 1809. As 
the fur trade expanded in Sandpoint, Thompson worked for the North West Company, which 
eventually, became the Hudson’s Bay Company in 1821 (Weaver et al. 2006:2-29). By the middle 
of the nineteenth century, Sandpoint had become home to missionaries, traders, prospectors, and 
the military. Mineral deposits also attracted approximately 3,000 miners into the area around 1850 
to 1880, with Sandpoint serving as a means of getting to other places where mining resources 
were being discovered (Weaver et al. 2006: 2-36).  
The Northern Pacific Railroad (NPRR) bisects downtown Sandpoint and the employed 
many of the town’s Chinese residents. The railroad also attracted entrepreneurs, who helped 
expand the community’s development (Figure 3.8). Scandinavians, British, Northern Europeans, 
and Chinese were among the early residents. In 1900, there were 99 additional Japanese railroad 
workers who settled in Sandpoint (Weaver et al. 2006:2-55). In the early 1900s, more women 
started settling in the area, influencing the construction of a school and churches. These women 
helped force “bad elements” of Sandpoint to move across the creek to the old townsite, calling it 
the “Restricted District” (Ramsey 2008:17). The Chinese settlement in Sandpoint, Idaho rested in 
the south end of Old Sandpoint, which was directly next to Sand Creek. This is in the same area 
where the creek extends east to pour out into Lake Pend Oreille (Swords et al. 2014:27). This area 
 42 
was among the most undesirable parts of the town due to its vulnerability to flooding in spring 
freshets (Swords et al. 2014:27).  
 
 
Figure 3.8. A view of Bridge Street in Sandpoint, Idaho in 1880 (Swords et al. 
2014:4; Bonner County Historical Society). 
 
 
According to the 1892 census, there were approximately 50 children living in Sandpoint. 
By 19002, children were more abundant in Sandpoint than women: there were 193 men, 78 
women, and 128 children (Swords and Kisling 2014:97; Weaver et al. 2006:2-52). This means 
children made up 33% of Sandpoint’s population, where the national average was roughly 30% 
(Sword and Kisling 2014:97-98). Historical photographs provide dynamic “snapshots” of 
children’s world in Sandpoint (Figures 3.9, 3.10, and 3.11) yet children are not mentioned in other 
historical documents associated with Sandpoint, where the population of children was slightly 
greater than the national average. The absence of children in historical documents might be 
because children were not playing in the locations that people would designate specifically for 
                                                
2 In 20th-century, the population of children in the American West was 20% (West 1989), where the population of 
children in the United States was 30% (Sword and Kisling 2014:97-98). 
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children. Children in Sandpoint frequently roamed the streets, entering into places that were not 
confined to socially acceptable places (Sword and Kisling 2014:98).  
 
Figure 3.9. Photo of the one of the early families in Sandpoint, the Farmin family (Courtesy 
of the Bonner County Historical Society; Swords and Kisling 2014:96). 
 
 
 
Figure 3.10. Children playing with barrels in Sandpoint, Idaho (Swords and Kisling 
2014:95).  
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Figure 3.11. Children making forts in Sandpoint, Idaho (Swords and Kisling 2014:102). 
 
Historical Context of Children in Three Industrial Communities: Concluding Comments 
 
By 1900, the majority of mining communities and boomtowns had families, with children 
comprising 1/5 of the population in those settlements (West 1989:13). Children were extremely 
valuable in households in general, with child as an extra pair of hands. They were required to help 
their parents care for younger children, participate in household chores, work on family ranches 
or farms, and eventually when they were old enough, became miners to help bring money into the 
home. Others worked in service industries, such as the young man who worked in a saloon 
resetting targets at the establishment’s shooting gallery in Virginia City, Nevada.  
Still, the child’s world prevailed with barely a historical trace. Archaeological sources are 
rare and infrequent, but sometimes yield field specimens with immense data potential. Children in 
Butte were frequently seen playing in mine yards and on railroad tracks, which were not 
designated as children’s play areas. Similarly, the archaeological record in Sandpoint, Idaho, 
revealed children-related artifacts in areas considered to be adult-only locations. Deadwood, 
South Dakota appears to lack historical information on children and childhood. Investigations of 
 45 
children seem best approached by integrating archaeological and historical sources, most likely 
because children seem to occupy spaces that are not designated for them. The next chapter 
outlines the interdisciplinary methods employed to complete this thesis’ objectives. 
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Chapter 4: Research Methods 
 
No one has yet fully realized the wealth of sympathy, kindness, and generosity hidden in the soul 
of a child. The effort of every true education should be to unlock that treasure – Emma Goldman, 
author 
  
This chapter describes how the research in this thesis was conducted. Data came from 
primary and secondary historical sources and from artifact databases representing the results of 
archaeological investigations in Butte, Deadwood, and Sandpoint. I will discuss why they were 
chosen as the three case studies for this thesis and why Chinese children ended up being the 
primary focus.  
 
Historical Research Methods 
 
 The main source of evidence/ data for this project includes artifacts recovered from 
archaeological excavations at Butte, Deadwood, and Sandpoint conducted in the three case 
studies. However, in order to help understand and meaningfully interpret this archaeological 
evidence, primary sources were used, including newspaper articles accessed from the library of 
congress, oral history accounts from literature, magazine articles, census data, maps, historical 
photographs, and archaeological reports from the three case studies (Fosha and Leatherman 2008; 
Rossillon 2008; Swords et al. 2014).  
Newspaper articles document local events in Butte, Montana that affected the lives of the 
people who lived in the area, including children. Oral history accounts from secondary sources 
(namely Finn 2012) provide essential evidence that personalizes how race, class, and gender 
affected the socialization of children, especially in Butte, Montana. Census accounts (U.S. Census 
1900) and magazine articles (Ramsey 2008) provided background of the population demography 
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of the case studies (e.g. Table 4.1), including the population of children in the case of Sandpoint, 
Idaho. Due to the lack of references to children in historical sources in Deadwood, South Dakota, 
the main source of information provided was from an archaeological investigation (Fosha and 
Leatherman 2008).  
Historical maps allows for an analysis of topographic features, waterways, and the 
landscapes that affected the way children grew up and were socialized in the surrounding 
environment that they lived. A map describing the ethnic neighborhoods in Butte, Montana 
(Figure 3.1), along with rich contextual information about these neighborhoods as described in 
Finn (2012), help present how mining communities established transnational, yet, pluralize 
settings, which surely affected the socialization of children who lived in relatively densely 
populated area in landscapes unfamiliar to most occupants and dealt with race and racism on a 
daily basis.  
Historical photographs proved to be extremely valuable as a primary source. Historical 
photographs document how children played, learned, and were socialized in mining communities. 
For example, Figure 3.8 shows children playing in barrels; if archaeologists were examining 
barrels found at an excavation site, they might not conclude that barrels were used as children’s 
toys, but just as an object adults use for storage.  
 Secondary sources include journal articles, gray literature, and books that provide insight 
into the archaeological, anthropological, and psychological research that has emphasized the 
socialization of children and childhood and that contributed to studies of identity, terminology, 
universal norms, the concept of self, emotion, and personality (see chapter 2). These sources also 
provided general information about historical children in the West, as well as about the general 
history of each mining community examined during this study (see chapter 3).  
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Field Methods 
 
Three case studies were selected for this research, (Butte, Montana; Deadwood, South 
Dakota; Sandpoint, Idaho) for their potential in order to examine archaeological summary of 
childhood and children not only due to their history as transnational mining communities, but due 
to their geographic locations in the northwest region of the United States, where I could easily 
gain access to collections in that area. Previous archaeological excavations (Table 4.2) were key 
factors in choosing case studies in order to successfully use Brookshaw’s (2009) and Crawford’s 
(2009) research methodologies (discussed further in this chapter). The three case studies each 
contained their own Asian international district, and archaeological investigations were conducted 
(Table 4.3). Thus, due to the sample case studies, this project had an opportunity to contribute to 
overseas change Chinese Archaeology in areas that were once thriving “Chinatowns.”  
 
Table 4.1. Population   
Location Year Established Population and Year 
Children 
Population 
 
Source 
 
Butte, Montana 1864 30,470 in 1900 N/A 1900 Census 
Deadwood, 
South Dakota 1876 5,000 in 1880 N/A 
Fosha and 
Leatherman 
2008 
Sandpoint, 
Idaho 1809 399 in 1900 128 
1900 Census; 
Weaver et al. 
2006 
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Figure 4.1. Map of the United States of America Showing the Locations of the Mining 
Communities in the U.S. West with Archaeological Case Studies Examined in this Thesis 
 
 
 
Table 4.2. Previous Archaeological Excavations 
Location Year Archaeology was Done 
Were Children 
Artifacts Found? 
(Y/N) 
Source 
Butte, Montana 2007 YES Rossillon 2008 
Deadwood, South 
Dakota 2001-2004 YES 
Fosha and 
Leatherman 2008 
Sandpoint, Idaho 2006-2013 YES Swords et al. 2014 
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Table 4.3. Multicultural Community  
Location Ethnicities 
Archaeological 
Excavation 
Ethnicity  
Source 
Butte, Montana 
Swiss 
Italian 
Cornish 
Irish 
Serbian 
Chinese 
Native American 
Croatian 
German 
Scandinavian 
African American 
Slovenian 
Austrian 
Lebanese 
Finn 
Montenegrin 
Swedes 
Mexican 
Spanish 
Chinese 
Butte Ethnic Map; 
Finn 2012; 
Rossillon 2008 
Deadwood, South 
Dakota 
African American 
Chinese 
Euro-American 
Native American 
Chinese Fosha and Leatherman 2008 
Sandpoint, Idaho 
Scandinavian 
British 
Northern European 
Italian 
Chinese 
Japanese 
Chinese 
Weaver et al. 2006; 
Swords et al. 2014; 
Ramsey 2008 
 
 
Laboratory and Analytical Methodology 
 
As described previously in chapter 2, artifacts that are child- related can be placed in two 
different groups: the material of culture of children (relates to objects that children have made 
themselves or chose to have in their world) and the material culture of childhood (refers to objects 
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adults have given to children and about what an adult’s perception of what the child needs and/or 
wants in their world) (Brookshaw 2009:381).  
Archaeological databases label an artifact as child-related when the artifact, such as a toy 
or plaything, is known for a fact to be related to a child. The problem that ensues with this method 
is that a majority of artifacts in any given collection were probably part of a child’s life, but would 
not be considered to be child-related, such as a spoon with an odd bend in the handle (Bugarian 
2006:14; see also Deetz 1993). In “The Archaeology of Play Things: Theorising a Toy Stage in 
the ‘Biography’ of Objects,” three analytical categories are established to aid systematic 
archaeological interpretations of a child’s influence upon an artifact, instead of the “default 
assumption that artifacts belong to the adult world unless proven otherwise” (Crawford 2009:59). 
My research design for studying the archaeology of children and childhood follows Crawford’s 
(2009) model to categorize archaeological artifacts in three categories:  
 
Group One contains those artifacts which archaeologists can agree with toys; Group Two 
contains those artifacts which might have been toys, based on analogy (with Group One 
artifacts) or a child- related context; and Group Three is the default category, containing 
all those objects which cannot be connected with children’s play either by analogy or by 
context (Crawford 2009:59). 
 
Group One consists of artifacts which have been made specifically for the use and play of 
children, such as dolls, tops, hoops, and rattles (Crawford 2009:60). Mainly, only toys commonly 
manufactured for a child’s use can be placed in Group One. Toys are placed in Group One 
because that toy was “an object created for a child with the specific intention that the child should 
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play with it may, where there is corroborative illustrative evidence that children were playing with 
it, be securely classed as a toy in this group” (Crawford 2009:60). Group One does not contain 
any artifacts that are assumed to be a toy, only toys that “archaeologists can recognize and agree 
as such” (Crawford 2009:60).  
Objects that could be child-related but there is not an absolute guarantee belong in Group 
Two. This should be the largest group of artifacts. The key to placing an artifact in this category is 
interpretation; since objects placed in Group Two have “no firm evidence to prove that these were 
toys, even if they have an association with children” (Crawford 2009:60). For years, 
archaeologists have previously labeled miniature versions of objects as child-related (Baxter 
2005). These miniature objects belong in Group Two because miniature objects are not always 
child-related artifacts (Crawford 2009:60-61). An example of another type of artifact usually 
thought of as a toy and sometimes child-related is a marble. The problem with assuming a marble 
is a child-related toy is that marbles could also have adult play functions too. This requires 
marbles to be placed in Group Two, unless evidence proves otherwise. All other artifacts found in 
an archaeological database belong in Group Three. Artifacts that are not included in Group Three 
are either associated with children directly or were discovered in a location not designated for 
children.  
I examined artifact data recovered from Butte, Deadwood, and Sandpoint with the 
knowledge that a child could have potentially touched, played, or somehow been influenced 
during their childhood by that artifact. Since children did not solely play or were influenced by 
child-related objects, I did not assign, or group, child-related objects into one category, ignoring 
all the other artifacts found in at the excavation site where a child lived. Instead, all artifacts listed 
in the databases from each community were studied, knowing they might have affected the 
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socialization of children in some manner. This is the most effective way of identifying the 
nuances of childhood in the archaeological record when contextualized against the backdrop of 
historical evidence of children’s lives in these communities. The results of this archaeological 
analysis are presented in the next chapter. 
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Chapter 5: Results  
Each of us was once a child. As we grow older, many of us have children and grandchildren of 
our own. It is impossible to imagine a society without children. –Joanna Sofaer Derevenski 
 
 
Case Study: Butte, Montana 
 
The opportunity to learn more about children in Butte’s Chinatown began several years 
before this thesis as a result of the Butte-Silver Bow Urban Revitalization Regency’s plan for 
future development on empty lots on Mercury Street, where several buildings occupied by 
Chinese residents once stood (Rossillon 2008:1-2). Archaeological excavations led by Renewable 
Technologies, Inc. (RTI) began in Butte, Montana on July 16, 2007 in order to assess the site to 
assist with long-term planning (Rossillon 2008:2,17). RTI depended upon the 1916 Sanborn map 
(Figure 5.1), which was the first Sanborn map to demonstrate the portion of Mercury Street lot of 
Chinatown (Rossillon 2008:16). The block had an open space inside a U-shaped cluster of 
structures; the north half (left side of map) of the buildings were occupied by Chinese people and 
the south half of the buildings, except for one, were occupied by non-Chinese people (Rossillon 
2008:16-17). Due to the absence of paucity of surface artifacts in the south, or non-Chinese, 
block, RTI concentrated their efforts in the north block, laying out 26 excavation units (Rossillon 
2008:17).  
The archaeological investigations yielded 59,319 artifacts and faunal remains (Rossillon 
2008:17,22). RTI accumulated a small sample of up to 10 of the largest fragments of the artifacts 
for cataloguing, and the remainders were discarded. In the end, RTI catalogued 27,955 artifacts 
(excluding faunal remains) (Rossillon 2008:22). The artifacts were catalogued by function, 
material, color, and other attributes. The function categories include: building materials, 
hardware, tools, food remains, household equipment and furnishings, personal, farming and 
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ranching, food preparation, consumption, storage, workshop materials and debris, transportation, 
clothing, hygiene and medical, and unknown (Rossillon 2008:21-22). By organizing the artifacts 
in this manner, RTI was able to better determine if the artifacts belonged to Chinese residents 
(Rossillon 2008:22).  
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 5.1. Portion of 1916 Sanborn map displaying a section of Chinatown along Mercury 
Street (Rossilon 2008:11). 
 
 
RTI labeled footwear in Butte as child-related due to size (Rossillon 2008:41,54,66,71). 
Other types of artifacts RTI labeled as child-related are three marbles, a cup from a child’s tea set 
(Figure 5.2), and 80 fragments from at least one china doll head (Rossillon 2008:67). Feature 3 
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generated the most evidence of occupation from women and children (Table 5.1). The artifacts 
included one woman’s and one child’s shoe, six shoe or glove buttons, toys, a darning egg, a few 
pieces of ornamentation, or jewelry, and several elaborate glass vessels. The reason for the 
abundance of child-related artifacts in Feature 3 is because children of school age were the most 
abundant in this part of the Chinatown during the 1910s- early 1920s (Rossillon 2008:71). Due to 
the fact there is no “toy” category mentioned in the Butte database, I included Feature 3 artifacts 
labeled as child-related in my thesis database (see also Table 5.1). Group One (Table 5.2) displays 
the artifacts from Butte, Montana, that are child-related. Group Two, containing the artifacts that 
could be child-related, are in presented in Table 5.3.   
 
 
 
Figure 5.2. Cup from child’s play tea set, from Feature 3 (Rossillon 2008:70). 
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Table 5.1. Artifacts labeled as Child-Related in Feature 3 
Location: Butte, Montana 
Catalog 
Number Object Name 
Chinese 
(Y/N) Count 
Complete 
(Y/N) Feature Comment 
1328 Doll Part Y 2 N 3 
Doll head 
fragments 
burned 
1708 Marble N 1 Y 3 Marble 
1813 Shoe N 4 Y 3 
Child's ankle 
high boot with 
sole 
1979 Cup N 1 N 3 
Child's 
miniature 
teacup- 
dollhouse size 
2376 Doll Part N 1 N 3 Peach colored bisque surface 
2411 Doll Part N 3 N 3 
Bisque doll 
face 
fragments 
2537 Doll Part N 1 N 3 
Bisque, 
peach-colored 
piece of doll 
2682 Doll Part N 2 N 3 Bisque doll fragments 
2789 Doll Part N 3 N 3 
Bisque-like 
surface, 
slightly burnt, 
doll 
fragments? 
2820 Doll Part N 1 N 3 
Blue and 
white creepy 
doll eye 
3286 Marble N 1 N 3 Half of a burnt marble 
3433 Doll Part N 10 N 3 
Doll 
fragments. 
"A810XM" 
and 
"Germany" 
(?) on 
fragments 
4816 Doll Part N 11 N 3 
Bisque- fired 
China doll 
face 
fragments 
4817 Doll Part N 5 N 3 
Various 
fragments of 
burnt bisque- 
fired doll 
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parts 
4851 Marble N 1 Y 3 
Unglazed 
purple and 
pink clay 
marble 
4859 Doll Part N 2 N 3 
Doll head 
fragments 
burned 
4923 Doll Part N 12 N 3 
Fragments of 
bisque-fired 
doll parts 
5007 Doll Part N 11 N 3 
Bisque- fired 
doll pieces, 
mark #135 
5037 Doll Part N 6 N 3 Bisque-fired doll parts 
7369 Doll Part N 2 N 3 
Possible doll 
head/ 
shoulder 
fragments, 
burnt 
 
 
 
Table 5.2. Group One: Artifacts that are Child-Related 
Location: Butte, Montana 
Catalog 
Number Object Name 
Chinese 
(Y/N) Count 
Complete 
(Y/N) Feature Comment 
661 Doll Part N 1 N P Bisque- fired doll part 
1328 Doll Part Y 2 N 3 
Doll head 
fragments 
burned 
1599 Doll Part N 3 N 7 
Doll 
Fragments, 1 
ear, neck, or 
shoulder 
1813 Shoe N 4 Y 3 
Child's ankle 
high boot with 
sole 
1979 Cup N 1 N 3 
Child's 
miniature 
teacup- 
dollhouse size 
2376 Doll Part N 1 N 3 Peach colored bisque surface 
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2411 Doll Part N 3 N 3 
Bisque doll 
face 
fragments 
2537 Doll Part N 1 N 3 
Bisque, 
peach-colored 
piece of doll 
2682 Doll Part N 2 N 3 Bisque doll fragments 
2789 Doll Part N 3 N 3 
Bisque-like 
surface, 
slightly burnt, 
doll 
fragments? 
2820 Doll Part N 1 N 3 
Blue and 
white creepy 
doll eye 
3433 Doll Part N 10 N 3 
Doll 
fragments. 
"A810XM" 
and 
"Germany" 
(?) on 
fragments 
4032 Doll/ Figurine Parts N 8 N 8 
Doll/ Figurine 
fragments, 
pink and blue 
paint 
4141 Figurine N 2 N 8 
Possible same 
figurine as 
#4032 
4547 Doll Part N 2 N 7 
China bisque 
doll face 
fragments 
with lips and 
lashes 
4816 Doll Part N 11 N 3 
Bisque- fired 
China doll 
face 
fragments 
4817 Doll Part N 5 N 3 
Various 
fragments of 
burnt bisque- 
fired doll 
parts 
4859 Doll Part N 2 N 3 
Doll head 
fragments 
burned 
4923 Doll Part N 12 N 3 
Fragments of 
bisque-fired 
doll parts 
5007 Doll Part N 11 N 3 
Bisque- fired 
doll pieces, 
mark #135 
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5037 Doll Part N 6 N 3 Bisque-fired doll parts 
5112 Doll Part N 2 N 5 Bisque- fired doll fragments 
5834 Doll Part N 1 N 8 Bisque- fired doll fragments 
5924 Figurine Part N 1 N 8 N/A 
6238 Doll Part N 1 N 1 
Fragments of 
bisque-fired 
doll parts 
7369 Doll Part N 2 N 3 
Possible doll 
head/ 
shoulder 
fragments, 
burnt 
 
 
Table 5.3. Group Two: Artifacts that could be Child-Related 
Location: Butte, Montana 
Catalog 
Number Object Name 
Chinese 
(Y/N) Count 
Complete 
(Y/N) Feature Comment 
1056 Marble N 1 N P 
Fragment of 
marble, rust, 
gold, and 
white 
1197 Marble N 1 Y 4 Clay marble 
1708 Marble N 1 Y 3 Marble 
2150 Marble N 1 N 5 
Scuffed up 
marble or fan 
tan marker 
2159 Marble N 1 N 5 
Partial 
marble? Faint 
blue streaks 
on white 
3286 Marble N 1 N 3 Half of a burnt marble 
3992 Marble N 1 Y 8 
Multi-color 
marble, 
brown-glazed 
Bennington 
4851 Marble N 1 Y 3 
Unglazed 
purple and 
pink clay 
marble 
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6297 Marble N 1 Y 7 
Large marble 
with blue and 
orange 
concentric 
circles 
7313 N/A N 1 N 8 
Possible 
fragment of 
child’s play 
set 
 
 
Case Study: Deadwood, South Dakota 
 
 In November 2007, archaeological investigations were lead by the Archaeological 
Research Center of the South Dakota State Historical Society on Main Street, Deadwood, South 
Dakota on property known as the Wing Tsue Property, which consisted on lots 64, 66, and 68, 
seen in Figure 5.3 below (Fosha and Fosha 2007:1). The Archaeological Research Center 
developed research questions about Deadwood’s Historic Chinese occupations using historical 
documents, mainly maps and historical photographs (Fosha and Fosha 2007:4).  
There were four artifacts that were labeled “toys” in the archaeological excavation in 
Deadwood, South Dakota (Table 5.4). Three of the four toy artifacts were marbles. The last 
artifact was a wheel from a toy tricycle or wagon. This toy wheel is the only artifact that I placed 
in Group One, as a child-related artifact. The rest of the toy artifacts are in Group Two, since 
marbles can be toys, or entertainment, for both children and adults. I added three more artifacts to 
Group one, including a “Frozen Charlotte” doll (Figure 5.4), an old-fashioned tricycle wheel, and 
a parts of a doll (Table 5.5). These three additional artifacts are all commonly referred to as 
children’s toys, which is why these artifacts are included in Group One.  
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Figure 5.3. A Sanborn and city lots map used for the archaeological investigations in 
Deadwood, South Dakota (Fosha and Fosha 2007). 
 
 
There are nine artifacts in Group Two (Table 5.5), which comprise artifacts that could be 
child-related. I added six additional artifacts to Group Two (Table 5.5) with the three marbles 
from Table 5.4. These artifacts include metal die wheels (probably from a toy car), bulb syringe (a 
rubber bulb which can be related to a baby or child healthcare, which can clear children’s stuffy 
noses), and multiple artifacts involving personal possessions (paint box and an alarm clock). 
Children could have played with a paint box, or used an alarm clock in order to wake up on time 
for school. All these artifacts could have been child-related, but there is no evidence or proof that 
they definitely were played with, or used, by children (Table 5.6).  
The rest of the artifacts are included in Group Three, or the default category, which could 
have been associated with children, not commonly known to have been associated with children, 
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but could have affected a child’s life in a small way (Appendix A).  It should be noted that in 
Table 5.6 (#86), there are 12 counts, or fragments, of artifacts. In the results section of this 
chapter, I have only included two of these counts (alarm clock and paint box). The remaining 
counts should be thought of being included in the default category. 
 
 
Figure 5.4. Porcelain doll, “Frozen Charlotte” from Deadwood, South Dakota (Fosha and 
Fosha 2007:55). 
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Table 5.4. Artifacts Labeled as Toys in Archaeological Database 
Location: Deadwood, South Dakota 
Catalog 
Number Material Count 
Complete 
(Y/N) Unit Level Feature 
Date 
Collected Comment 
16 Rubber/Glass 2 N N/A Surface Collection 
Foot of 
Feature 
E 
11/8/07 
Rubber 
Ball/Red 
and Yellow 
Glass 
Marble 
24 Metal/Rubber 1 Y N/A Surface Collection 
Behind 
Feature 
E 
11/9/07 
Tricycle or 
Wagon 
Wheel 
56 Glass 1 N 
Behind 
Building 
2 
Surface 
Collection Locus 4 11/8/07 
Blue 
Marble 
94 Glass 1 Y N/A Zone 1 Feature A 11/16/07 
Green and 
White 
Marble 
Table 5.5. Group One: Artifacts that are Child-Related 
Location: Deadwood, South Dakota 
Catalog 
Number Class Material Count Unit 
Complete 
(Y/N) Level Feature Comment 
24 Toy Metal/Rubber 1 
Behind 
Building 
4 
N Surface Collection 
Behind 
Feature 
E 
Tricycle 
or Wagon 
Wheel 
29 Figurine Porcelain 1 
Wong 
House 
Middle 
Y Surface Collection 
Feature 
G 
"Frozen 
Charlotte" 
Figurine 
69 Miscellaneous Metal Item Metal 1 
Beyond 
Building 
4 
Y Surface Collection Locus 6 
 Old-
Fashioned 
Tricycle 
Wheel 
118 Figurine Porcelain 3 N/A N Zone B Feature B 
Leg, Arm 
(?), Doll 
without 
head (?) 
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Case Study: Sandpoint, Idaho 
 
  
 The Idaho Transportation Department (ITD) coped with traffic issues since the 1950s 
because US Route 95 went directly a long the main streets of Sandpoint, Idaho. In order to help 
the traffic problem, a bridge (the “Long Bridge”) was built in 1956 across Lake Pend Oreille. 
However, downtown the intended detour around Sandpoint (supposed to be named Sand Creek 
Table 5.6. Group Two: Artifacts that could be Child-Related 
Location: Deadwood, South Dakota 
Catalog 
Number 
Object 
Identification Material Count Unit 
Complete 
(Y/N) Level Feature Comment 
4 Miscellaneous Metal Item Metal 2 N/A Y 
Surface 
Collection Locus 4 
Metal Die 
Wheels? 
16 Toy Rubber/ Glass 2 N/A N 
Surface 
Collection 
Foot of 
Feature 
E 
Rubber 
Ball/ Red 
and Yellow 
Glass 
Marble 
56 Toy Glass 1 
Behind 
Building 
2 
N Surface Collection Locus 4 
Blue 
Marble 
67 
Miscellaneous 
Rubber/ 
Plastic ITE 
Rubber 1 
Behind 
Building 
4 
Y Surface Collection Locus 6 
Rubber 
Syringe 
Bulb 
86 Miscellaneous Metal Item Metal 12 N/A N 
Surface 
Collection 
Between 
Sidewalk 
and W 
Stove Lid, 
Alarm 
Clock, 
Paint Box, 
Tobacco 
Tin, 
Ornamental 
Piece 
94 Toy Glass 1 N/A Y Zone 1 Feature A 
Green and 
White 
Marble 
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Byway) did not get funded (Swords et al. 2014:1). By the mid-1980s, due to the extreme traffic 
problems that continued to occur, reconsideration of the bypass began. The Sandpoint North and 
South Project were created to expand a road from Sagle, Idaho, to Kootenay Cut off road in 
Ponderay, Idaho (Swords et al. 2014:2). Northwest Archaeological Associates (NWAA) was 
hired in 2002 to conduct a survey of the area between the mouth of Sand Creek and the north end 
of the byway segment immediately north of the intersection of US Route 95/2 and State Highway 
200 (Swords et al. 2014:2).  
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Figure 5.5. Sanborn fire insurance maps of Sandpoint from 1904 and 1909 with 
modifications from Sanborn maps from 1915 and 1921 (Swords et al. 2014:6). 
 
 
NWAA used Sanborn maps that were available for 1904 and 1909, and were enhanced by 
updated versions from 1915 and 1921. The 1904 Sanborn map contained a layout of businesses 
and residential areas prior to the relocation of most of the buildings to the new town site west of 
Sand Creek. The 1909 Sanborn map validated the demise of the original town and the use of part 
of the area as a designated “Restricted District” which contained saloons and prostitution (Swords 
et al. 2014:5; Figure 5.5).  
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Figure 5.6. Aerial image of modern Sandpoint with Archaeological data recovery target 
areas devoted (Swords et al. 2014:8). 
 
Based on background studies provided by the Sanborn fire insurance maps, the detailed 
NPRR ca. 1916 map, and a local resident, target areas including,  
• A lowland area at the southernmost extension of the town that was occupied by 
Chinese laborers and a laundry (at least from 1887 to about 1904),  
• The Restricted District, composed of two houses of prostitution, a dance 
hall/saloon at the south end, and another saloon at the north end,  
• A subterranean meat storage ice house,  
• The Sandpoint Lumber/ Humbird Lumber Company store,  
• The Northern Mercantile Store and Café,  
• The Sandpoint Meat Market and Thompson & White Meat Market,  
• The Charles Foss Pharmacy,  
• A.W. Sweet’s Jewelry Store,  
• Benjamin Butler’s store (originally a boarding house as well as a saloon),  
• The Humbird Boarding House Area and other worker housing,  
• The Humbird Mill Blacksmith Shop)  
These were established in order to begin the archaeological excavations (Swords et al. 2014:6-7; 
Figure 5.6).  
In addition to the outstanding efforts this project had towards public awareness on the 
importance of archaeology, and this project in general, this project became invaluable for insights 
on children and childhood in archaeology. Out of the three case studies, Sandpoint, Idaho, had the 
greatest abundance of child-related artifacts. Altogether there were a total of 80,034 artifacts, 
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containing various amounts of fragments, in the Sandpoint, Idaho archaeological excavations. 
Due to the large amount of artifacts, I did not include a default category. For the full list of 
artifacts, see the Swords et al. 2014 database.  
 There were 193 fragments (representing 107 artifacts) in the catalog that are included in the 
category labeled “toys” (Appendix B). The majority of the artifacts, 89.7%, are dolls, or doll parts 
(96 out of 107 artifacts). Two of the dolls (#6512 and #6513) were both “Frozen Charlotte” dolls, 
which were also located in Deadwood, South Dakota. There are also two artifacts that are doll 
related, such as a doll accessory (#6482) and a dollhouse (#6556) (Appendix B). This suggests 
that the majority of artifacts labeled as “toys” were girl-related toys.  
 
 
Figure 5.7. Doll hat #6482 and Figure 5.8. Miscellaneous doll parts found in the 
archaeological investigations at Sandpoint, Idaho (Swords and Kisling 2014:99).  
 
In addition to doll related artifacts, a toy tea set (#6371), a figurine/statue (#6374), and a 
teacup (#6380) were found, which also could be considered girl-related. This makes the majority 
of girl-related toy artifacts to be approximately 94%. The remainder of the artifacts could be 
determined to be male-related toys, such as the toy racecar (#6372, Figure 5.14), toy cap gun 
(#6376 and #6379, Figure 5.11), and the train/locomotive (#6375, Figure 5.12). The rest of the 
artifacts can be considered gender-neutral toys, such as the rubber ball (#6373) or jack (#6558, 
Figure 5.13) (Appendix B).   
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 When grouping the child-related artifacts in Group One and what could be child-related 
artifacts in Group Two, I placed the jack in Group Two (Appendix B, Appendix D). I would 
argue that jacks, like marbles, are toys that can be played with both children and adults. 
Therefore, the jack found in the archaeological excavations could have been child-related, or be 
adult-related. This is the only artifact that was placed in the “toy” category that I did not place in 
Group one, and moved to Group Two. In Group One, I added one more artifact, a baby carriage 
awning (#6639), which would have been child-related and not a toy.  
 
 
Figure 5.9. Frozen Charlotte dolls, front and back, #6512 and #6513, found at Sandpoint, 
Idaho (Swords and Kisling 2014:100). 
 
 
 
Figure 5.10. Toy Cap Gun #6376 and Figure 5.11. Toy Train #6375 excavated in Sandpoint, 
Idaho (Swords and Kisling 2014:100). 
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Figure 5.12. Jack #6558 and Figure 5.13. Toy Race Car #6372 discovered in Sandpoint, 
Idaho (Swords et al. 2014:188; Appendix B; Appendix C). 
 
 There were a total of 156 artifacts that could be child-related in Group Two (Appendix C). 
The majority of the artifacts are in the category: Entertainment/ Reading, (126 artifacts). This 
category consisted of two objects: 45 game pieces and 81 marbles. These game pieces are known 
as Wei Ch’l or Go pieces (Figure 5.14; Appendix C). Wei Ch’l was a popular board game in 
China, consisting of black and white game pieces and was not, like other games noted above, 
limited to children (Swords et al. 2014:155).  
 
 
Figure 5.14. Go game piece, (Swords et al. 2014:155; Appendix D). 
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Summary of Butte, Deadwood, and Sandpoint Artifacts 
 
 There were 136 artifacts that were child-related and 237 artifacts that could be child-
related, making a grand total of 373 child associated artifacts in the three case studies. Figurines 
or dolls made up the largest amount of child-related artifacts, or Group One (Figure 5.15), with a 
total of 121. The next two categories in child-related artifacts were parts of tea sets (N=3) and doll 
accessories (N=3). In Group Two, artifacts that could be child-related (Figure 5.16), marbles 
generated a total of 201 artifacts altogether. The next category was made up of 45 game pieces, 
with the next category, unknown but probable toy, decreasing to 12 artifacts.  
 
 
Figure 5.15. Graph of Group 1 artifacts that are child-related from Butte, Deadwood, and 
Sandpoint. 
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Figure 5.16. Graph of Group 2 artifacts that could be child-related from Butte, Deadwood, 
and Sandpoint. 
 
Discussion: Material Culture of Children, Childhood, and Play  
 
Do the child-related (Group 1) and “could be” child-related artifacts (Group 2) represent 
material culture of children or material culture of childhood? What about the material culture of 
play? Excluding clothing related artifacts, there are 13 artifacts containing the material culture of 
childhood, and 0 artifacts discovered which contain the material culture of children (Figure 5.17). 
Instead of placing the remaining 289 artifacts in the category of material culture of children, I 
placed them as being associated with material culture of play.  
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Figure 5.17. Graph representing material culture associated with children, excluding 
clothing related artifacts. 
 
Why is there no material culture of children? Is material culture of children just a sub-
division of the material culture of play? As previously discussed in Chapter 1, Mergen (1984) 
claims the better term for material culture involving toys is the material culture of play, not the 
material culture of children. The reason for this could be because the material culture of children 
should only be applied on objects that children made themselves or objects taken from the adults 
world and changed the use of the object that was intended by the adult manufacturer (Brookshaw 
2009:81). Therefore, the material culture of play, the majority of time, demonstrates the identity 
of childhood, not of children, since toys such as doll parts, tea cups, toy cars, and wheels, etc. that 
were found in this study, are all adult manufactured and given to a child by an adult.  
These toys are representations of adult notions of childhood. Toys are objects that are 
usually miniature replicas of other objects, serving the purpose of amusement or entertainment. 
Adults, mainly parents, commonly used toys simultaneously to both entertain and instill core 
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moral or civic values in children (e.g. Wilkie 1994, 2000). Using material culture such as clothing 
and playthings to mold their children into an ideal image, parents could inculcate their children 
into their future roles in society. This could be the reason behind why the children at Oakley 
Plantation had a tea set (see Introduction) and draws attention to how tools of socialization could 
vary along class lines (Fitts 1999; Bunow 2009:8; Lane 2013:7).  
In 1895 the book The Dolls Tea Party was published encouraging young girls to host tea 
parties with their dolls (Lothrop 1895; Lane 2013:7). In this case, toys had the ability to express 
the cultural ideas of appropriate behaviors, expectations, and attitudes accepted of a child in 
society. This created and maintained the illusion of childhood innocence and purity, a concept 
which emerged prior to the Enlightenment, and linked with class-based depictions of children and 
childhood with the rise of importance of the individual, leading to parents typically idealizing 
childhood as a time of innocence (Baxter 2005; Lane 2013:6; Stephens 1995:14).  
Parents also used toys as a bonding mechanism with their children, especially fathers, who 
took advantage of this bonding mechanism after spending most of their day at work, allowing 
them through play to form or reinforce a relationship with their child (Formanek-Brunnell 1984; 
Mergen 1984:89; Baxter 2005; Lane 2013:6). Presumably, a father could bring home a doll to 
their daughter(s), which allowed the daughter(s) to feel a connection and a feeling of love with 
their father (Formanek-Brunnell 1984), which could be one of several explanations for the 
abundance of doll parts present in all three collections, particularly in Sandpoint, Idaho.  
There is no way of knowing if that child asked for the toy or was simply given to the child 
by an adult. Children’s agency is difficult to “read” on mass-produced objects. Material culture of 
play could be the material culture of children if the child made the toy in order to play with it. 
Such subtle archaeological signatures can be difficult to find in archaeological investigations due 
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to the fact that the majority of child-related toys are probably made from materials that deteriorate 
over time, or due to the fact that objects that would not be automatically associated with children-
-which is why including  Group Three (the default category) is so important.  
Out of 312 child-related or could be child-related artifacts, 10 of the artifacts are clothing 
associated items. These items are shoes, sole of shoes, and buttons; but are these objects material 
culture of children, childhood, or neither? I would argue that clothing that was worn, or could 
have been worn by children represents the material culture of childhood. This is because clothing, 
most likely, was made for children by adults. In some cases though, children might have produced 
their own clothing; then child-related clothing would be considered material culture of children. 
For the purposes of this study, I am assuming children most likely purchased their clothing, or 
their clothing was handed down to them; therefore, Figure 5.18, is the most accurate depiction of 
the material culture associated with children in this study. 
 
 
Figure 5.18. Graph of material culture associated with children. 
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Can there be an artifact that is both material culture of children and material culture of 
childhood? I would be inclined to say yes, that there is a possibility that an object could be both 
the material culture of children and the material culture of childhood. In order for an object to 
contain both material culture of children and material culture of childhood, the object would have 
to be an adult-manufactured object, which a child would want to own and play with in the exact 
same manner that adults would want the child to play with. But, then that object would be 
incorporated into the child’s world. Would that object still be included then, in the world of 
children, since it is now in the child’s world based off of Lillehammer 1989:90 (see introduction, 
pg. 2)? I would argue no, because the material culture of the object was childhood and then the 
object was transferred to children from adults, making the object also transfer from the world of 
children, to the child’s world. Once an object is adapted into the child’s world, that object then 
becomes the material culture of children because they “adapt [that object] into their own culture 
from the adult world” (Brookshaw 2009:381); but then one could also argue that children might 
not change the intended use by the adult manufacturer.  
  
 
Socialization and Children’s Relationships  
 
The majority of the artifacts can be assumed to be girl-related objects. In Butte, Montana, 
23 artifacts are doll/figurine parts, and one cup, which is predicted to be a child’s miniature 
teacup (Figure 5.15 and 5.19). The last artifact included in Group One is a shoe, which could have 
belonged to a girl or boy. In Deadwood, South Dakota, Group One included two figurines, which 
were probably owned and played with by girls. The last object is a wheel, which most likely was 
part of a tricycle or wagon (Figure 5.16).  
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As previously discussed, Sandpoint, Idaho, had the most child-related artifacts discovered, 
and the majority of those child-related objects can be assumed as girl-related objects. There were 
a total of 96 doll/figurine parts, 2 doll accessories (a toy bottle accessory for a doll and a piece of 
doll house furniture), and 2 objects related to play tea sets. The remaining objects were a toy 
racecar, rubber ball, train/locomotive, 2 cap gun/parts of a cap gun, and a baby carriage awning 
(Appendix C). These objects can either be assumed as being boy-related toys or gender-neutral 
toys. I would argue the boy-related toys included a toy racecar, train/locomotive, and cap guns. 
The last two objects –rubber ball and baby carriage awning– could be labeled as gender-neutral 
since girls and/or boys could have played with a rubber ball and used a baby carriage awning.  
Why are there so many girl-related objects, and not so many boy-related objects? The first 
reason for this occurrence could be that boys, more so than girls, in mining communities perhaps 
started working outside the house sooner the girls, which means their toys may not be found in 
domestic context. However, in Butte, Montana, both boys and girls worked at local family 
businesses, as kitchen workers, as alter boys, as babysitters or nannies, or worked as a bucket girl 
or boy (Finn 2012:216-248). Boys would also work around mines doing work such as helping 
miners by taking care of their horses and mules and cleaning up tools from the workers (West 
1989:80-81). 
 A second reason could be that boys invented their toys out of mundane objects more so 
than girls did.  Even though there was a greater abundance of toys available in urban areas, even 
the most isolated rural areas, with the help of local stores, town magazines, and mail order 
catalogues, could get access to urban products, such as toys (Danborn 1995; Lane 2013:12). Most 
of the toys rural children played with were homemade toys made of wood or rags, such as dolls 
and toy whips; they also relied on imagination created entertainment (Bunow 2009: 22-23; Lane 
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2013:13,43). With 121 doll/figurine artifacts making up the vast majority of toys recovered, 
what does this say about the socialization processes among girls in these mining communities? 
Dolls were a particularly powerful teaching aid for little girls. Dolls could be a key symbolic 
metaphor for young girls in their childhood. Dolls could be used to teach young girls many 
different domestic skills, such as caregiving, sewing, and the labor of socialization. Girls 
sometimes would be encouraged to handle their dolls as if they were their own children, or 
babies, enforcing the idea that the role of being a mother was inevitable and “natural.” Sewing 
skills would be taught to young girls who would make their dolls their own dresses and clothes 
(Formanek-Brunell 1984; Lane 2013:7-8).  
As previously discussed above, girls would also use their dolls in play activities, such as 
tea parties, to develop better future social skills. The Doll Dressmaker, a magazine published in 
1891, reinforced ideas that dolls should be a major importance in a girl’s childhood by publishing 
pictures of young girls holding their dolls, which could have compelled mothers to purchase dolls 
for their daughters (Formanek-Brunell 1985:232). Stories, such as the ones in The Doll 
Dressmaker, became more frequent, making parents feel as if they had to purchase toys for their 
children, or their children would lack in development during their childhood (Baxter 2005:43; 
Formanek-Brunell 1985:232; The Courier 1897; Breckenridge News 1903; Lane 2013:8-9).  
 
Culture and Class: Influences on Archaeological Evidence 
 
In Butte, Montana, the focus of the archaeological investigation was on Chinese 
residential and commercial proprieties, but the majority of the child-related objects did not belong 
to Chinese children, with the exception of one object (a doll part #1328; Table 5.2) according to 
Rossillon (2008). Deadwood, South Dakota archaeological investigations focused on a Chinese 
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merchant family home(Table 5.1, Table 5.2, Table 5.3), but the majority of artifacts were from 
part of the archaeological site that was not related to the Chinese residents. In Sandpoint, Idaho, 
twenty percent of the child-related artifacts were found in the Chinese Settlement area (Figure 5.6 
and Figure 5.20). The majority of the child-related artifacts excavated in Sandpoint were in the 
Townsite area. The next location in Sandpoint with the majority of child-related artifacts was in 
the Restricted District. Since children were not supposed to be in the Restricted District, it is 
difficult to know the cultural and/or class backgrounds of the children who owned and played 
with those toys. 
When examining the locations of the Restricted District and the Chinese Settlement in 
Sandpoint, Idaho, the two locations represent neighboring areas (Figure 5.6). These could mean 
that the majority, or at least some, of the artifacts located in the Restricted District, could be from 
children living in the Chinese Settlement. It would be easier for children living in the Chinese 
Settlement to wonder over to the Restricted District than it would have been for children residing 
in the Townsite area. This does not mean it was impossible for children in the Townsite to walk 
over and play in the Restricted District. Therefore, even though the 38 child-related artifacts in the 
Restricted District could be associated with Chinese children, it is difficult to say for certain who 
played with those object to garner interpretations of race or class.  
In the early twentieth century, 49% of the American toy market was composed of foreign 
toymakers (mainly Germany) who could manufacture and export toys at a relatively low cost. At 
this time, urban, middle, or upper class children and adults were the majority of the consumers of 
toys due to market availability and the disposable income that urban middle class and upper class 
families had available to them. The majority of working class families, therefore, would typically 
make their toys or use mundane objects as toys (Bunow 2009:22-23; Lane 2013:11-12). 
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Eventually, American manufacturing companies were established that could compete with the 
foreign manufacturing companies, allowing working class families the ability to afford dolls, and 
other toys (Greenfield 1991:27-37; Lane 2013:11-12). The reason why there are fewer child-
related items in areas of known Chinese residence could be Chinese parents purchased foreign 
products that were organic and less able to be preserved in the archaeological record. 
 
 
Figure 5.19. Chinese or non-Chinese residents’ child-related artifacts in Butte, Montana 
(based off the data provided in Rossillon 2008; Table 5.2). 
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Figure 5.20. Locations of child-related artifacts in Sandpoint, Idaho (based off information 
provided in Appendix C, Weaver et al. 2006). 
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Chapter 6: Conclusion 
 
A person’s a person, no matter how small. –Dr. Seuss, author 
 
 Butte, Montana; Deadwood, South Dakota; and Sandpoint, Idaho provide insight into the 
children and childhood in multicultural mining communities through studies of the socialization 
and children’s relationships, race and class, and the material culture of children, childhood, and 
play. What was childhood like in these three case studies? Are there archaeological evidence of 
children, childhood, and play? Can identity, socialization, race, class, and gender be observed 
among children and childhood in these multicultural mining communities via the archaeological 
record? Overall, the archaeological evidence gathered from these three case studies suggests that 
the most durable, long- lasting toys were made of porcelain, namely dolls and doll-related objects. 
While gender roles during this period were complex, the majority of the artifacts that can most 
accurately be tied with children in this study most likely belonged to girls. Due to archaeological 
evidence discussed in chapter 5, boys used either mundane objects as their toys, or created/ used 
toys that were not as resilient as porcelain doll parts. This shows that the socialization of girls and 
boys, and ultimately the relationship between children and adults, in these mining communities 
differed. Girls appear to have received more presents from adults, especially parents, than boys 
did, but more research with a larger sample of collections would certainly indicate a range of 
alternative explanations.  
 Given the context of where the child-related objects were recovered, the majority of the 
child-related artifacts in these case studies belonged to non-Chinese children, and likely children 
in families of upper-to-middle class families (cf. Bunow 2009:22-23). However, Greenfield 
(1991:27-37) observed that working class families had the ability to afford dolls and other toys 
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due to the U.S. entering an era of the mass production for toys. Working class families probably 
purchased cheaper, less durable toys for their children, or encouraged children to use their 
imagination when playing within their surrounding environment, or when playing with everyday 
objects. Perhaps working class children had toys that may have been interpreted as upper class 
signatures, such as the children living in Oakley Plantation (Wilkie 1994; 2000). Finally, the 
majority of the artifacts represent the material culture of play, followed by artifacts representing 
the material culture of childhood. There are no artifacts reflecting the material culture of children. 
This indicates that the archaeological assemblages analyzed herein give greater insights into the 
world of children than into the child’s world itself.  
 The methods applied here intended to tease out the distinctions between the material 
culture of children and childhood, allowing archaeologists to group the archaeological evidence 
into three groups to indicate which objects were definitely child-related, and what could be child-
related. Group Three though remains vital. Future analyses of the objects in Group Three may 
indicate that mundane objects in Group Three were child-related. This could definitely skew the 
results of this thesis, allowing more evidence of boy’s toys and provide more child-related 
objects, which could equal more closely the amount of dolls and doll-related artifacts.  
 The child’s world can be seen through historical photographs, literature, and newspapers. 
Children’s relationships with the environment and with other children can be seen through the 
form of building forts (Figure 3.10), playing in dirt (Figure 3.2), and playing with mundane 
objects, such as barrels (Figure 3.9). Historical literature and newspapers (e.g. The Montana Post 
1865a, 1865b; The Anaconda Standard 1899; The Butte Inter Mountain 1903, Breckenridge News 
1903; West 1989; James 1998, 2011; Finn 2012) give details into the child’s world, which was 
filled with work, play, and school.  
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Epilogue: Future Work 
 Future research relevant to the archaeology of children and childhood should focus on 
socialization practices, how race and class affect children and childhood, and what defines both 
the material culture of children, childhood, and play and also, a child’s world and the world of a 
child, which can be helped by studying children’s relationships with the environment, adults, and 
other children. Thus, grouping archaeological evidence in three groups is a useful method in order 
to evaluate artifacts as definitely child-related, could be child-related, and a default category for 
remaining artifacts children used, (e.g. silverware, plates, outdoor objects, jewelry, ornamental 
pieces, perfume bottles, etc.). Children, with the help of their imagination, can turn almost any 
object into a plaything in order to find entertainment and amusement. I hope that the 
methodological model presented in this thesis contributes to future studies that aim to identify 
such subtleties in the archaeological record.   
 Baxter (2008:172) observed that two different approaches to the archaeology of children 
and childhood had emerge by the 21st century. The first approach proposes that the study of 
children and childhood is a topic in its own right, whereas the second highlights children and 
childhood as a period of time that is preparatory of adulthood. The first approach will eventually 
led the archaeology of children and childhood to become the archaeology of age, where age-based 
categories are the best way to understand identity (Baxter 2008:171). The second approach, more 
widely criticized especially by Schwartzman (2006), views children as a tool, and not a topic 
(Schwartman 2006; Baxter 2008:171). Instead of using two different approaches, where one 
views children as a stage with its own identity, and the other using children and childhood as a 
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tool to understand adulthood, I would argue that the future of archaeology of children and 
childhood should use both approaches in order to evaluate children and childhood to the fullest 
extent.  
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Appendix A: Group Three: Default Category, Deadwood, South Dakota 
	  
	  
	  
Table 7.1. Group Three: Default Category 
Location: Deadwood, South Dakota 
Catalog 
Number Object Name Material Class Count 
Complete 
(Y/N) Unit Level Comment 
1 Fork Metal 1 Y N/A Surface Collection 
Small silver-
plated fork 
2 Miscellaneous Metal Item Metal 1 N N/A 
Surface 
Collection 
Metal drawer 
pull 
3 Miscellaneous Metal Item Metal 1 N N/A 
Surface 
Collection Metal bracket 
5 Bottle Glass 1 N N/A Surface Collection 
Colorless partial 
body and base 
extract bottle 
6 Bottle Glass 1 Y N/A Surface Collection 
Colorless 
complete screw 
top small bottle 
7 Mollusk Shell 1 N N/A Surface Collection 
Small piece of 
clam shell 
8 Nail Metal 2 N N/A Surface Collection N/A 
9 Household Ceramic 
Fine 
Earthenware 2 N N/A 
Surface 
Collection 
Chinese brown 
finish-piece of 
Chinese bamboo 
pattern 
10 Identifiable Bone Bone 3 N N/A Surface Collection N/A 
11 Miscellaneous Glass Item Glass 1 N N/A 
Surface 
Collection 
Colorless partial 
rim 
12 Household Ceramic 
Fine 
Earthenware 2 N 
Stone 
Foundation  
Surface 
Collection 
Piece of Chinese 
sweat pea/ piece 
of whiteware 
with stencil of 
blue/ yellow 
13 Pharmaceutical/ Cosmetic Bottle Porcelain 1 Y 
Stone 
Foundation  
Surface 
Collection 
Complete pond's 
cold cream bottle 
missing lid 
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14 Sardine Can Metal 1 N N/A Surface Collection 
Complete 
crushed sardine 
tin-missing lid 
15 Household Ceramic 
Fine 
Earthenware 1 N N/A 
Surface 
Collection 
Small piece of 
Chinese willow 
(?) pattern 
17 Identifiable Bone Bone 2 N N/A Surface Collection N/A 
18 Mollusk Shell 1 Y N/A Surface Collection Snail shell 
19 Household Ceramic 
Fine 
Earthenware 2 N N/A 
Surface 
Collection 
Whiteware cup 
handle/ 
whiteware with 
flow blue pattern 
20 Household Bottle Glass 1 Y N/A Surface Collection 
Colorless, 
complete, extract 
(?) bottle DES. 
PAT. 99237 on 
base 
21 Bottle Glass 1 N N/A Surface Collection 
Body piece from 
aqua soda or 
water bottle 
22 Mineral/ Stone Marble 1 N N/A Surface Collection 
Piece of white 
marble slab 
23 Household Ceramic 
Fine 
Earthenware 2 N N/A 
Surface 
Collection 
Whiteware fancy 
handle/ 
whiteware rim 
with gold design 
25 Alcoholic Beverage Bottle Glass 1 N 
Behind Bldg 
4 
Surface 
Collection 
Colorless body 
and base of 
whiskey (?) flask 
26 Household Ceramic 
Fine 
Earthenware 1 N N/A 
Surface 
Collection 
Whiteware rim 
with gold design 
27 Glassware Glass 1 N N/A Surface Collection 
Colorless 
pressed glass 
28 
Heating/ 
Lightening 
Equipment 
Plastic 1 N N/A Surface Collection 
Colorless light 
bulb 
30 Household Ceramic 
Fine 
Earthenware 8 N 
Wong House 
Middle 
Surface 
Collection 
Chinese four 
seasons pattern 
31 Household Bottle Glass 3 Y Wong House Middle 
Surface 
Collection 
3=1- amber 
PISO'S bottle 
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32 Insulator Glass 1 N Wong House Middle 
Surface 
Collection Aqua-top only 
33 Tile Ceramic 1 N Wong House Middle 
Surface 
Collection 
Red/ A.E. tile co. 
LTD 
34 Mollusk Shell 3 N Wong House Middle 
Surface 
Collection Clam shells 
35 Caster/ Wheel Metal/ Porcelain 1 Y 
Wong House 
Middle 
Surface 
Collection Furniture caster 
36 Identifiable Bone Bone 1 N Wong House Middle 
Surface 
Collection N/A 
37 Household Ceramic 
Fine 
Earthenware 8 N N/A 
Surface 
Collection 
Chinese brown 
finish and pieces/ 
wintergreen/ 
whiteware 
38 Stoneware Coarse Earthenware 4 N N/A 
Surface 
Collection 
Miscellaneous 
pieces of 
crockery 
39 Alcoholic Beverage Bottle Glass 4 N N/A 
Surface 
Collection 
4 green kick-up 
bases 
40 Glassware Glass 1 N N/A Surface Collection 
Colorless 
pressed glass rim 
41 Mollusk Shell 2 N N/A Surface Collection 
Clam shell 
pieces 
42 Household Ceramic 
Fine 
Earthenware 6 N N/A 
Surface 
Collection 
Chinese brown/ 
whiteware with 
red design/ 
whiteware with 
blue stencil 
43 Stoneware Coarse Earthenware 2 N N/A 
Surface 
Collection 
2 pieces of 
crockery 
44 Nail Metal 1 Y N/A Surface Collection N/A 
45 Identifiable Bone Bone 2 N N/A Surface Collection N/A 
46 Household Ceramic 
Fine 
Earthenware 9 N 
Behind 
Building 1 
Surface 
Collection 
Whiteware with 
various patterns- 
one blue 
47 Pottery Clay 1 N Behind Building 1 
Surface 
Collection Brown 
48 Bottle Glass 6 N Behind Building 1 
Surface 
Collection 
Amber whiskey 
body and partial 
finish/ colorless 
whole and partial 
bottle 
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49 Can Metal 1 Y Behind Building 1 
Surface 
Collection N/A 
50 Miscellaneous Metal Item Metal 1 N 
Behind 
Building 1 
Surface 
Collection 
Metal plate with 
bell telephone 
51 Identifiable Bone Bone 1 N Behind Building 1 
Surface 
Collection N/A 
52 Ornamentation Metal 1 N Behind Building 1 
Surface 
Collection 
Fancy Metal 
Bracelet 
53 Household Ceramic 
Fine 
Earthenware 9 N 
Behind 
Building 2 
Surface 
Collection 
Whiteware with 
various patterns- 
2 plate pieces- 1 
cup handle 
54 Bottle Glass 2 N Behind Building 2 
Surface 
Collection 
Amber whiskey 
bottle body 
piece/ aqua 
water/ soda 
bottle base 
55 Glassware Glass 1 N Behind Building 2 
Surface 
Collection 
Yellow serving 
dish half 
57 Insulator Ceramic 1 N Behind Building 2 
Surface 
Collection 
Blue with wire 
attached 
58 Miscellaneous Metal Item Metal 1 N 
Behind 
Building 2 
Surface 
Collection Plate or cover 
59 Household Ceramic 
Fine 
Earthenware 1 N 
Behind 
Building 4 
Surface 
Collection Whiteware rim 
60 Bottle Glass 2 N Behind Building 4 
Surface 
Collection 
Colorless N/F 
and body- 
colorless base 
and body 
61 Miscellaneous Container Metal 1 Y 
Behind 
Building 4 
Surface 
Collection N/A 
62 Household Ceramic 
Fine 
Earthenware 2 N 
Behind 
Building 4 
Surface 
Collection 
Whiteware rim/ 
body piece with 
pink flowers and 
green 
background 
63 Bottle Glass 9 N Behind Building 4 
Surface 
Collection 
Colorless- 2 soda 
bottles/ whiskey 
flask/ N/F/ 
partial bodies 3 
with embos 
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64 Glassware Glass 2 N Behind Building 4 
Surface 
Collection 
Yellow 
opalescent 
hobnail half 
serving bowl/ 
colorless tumbler 
base 
65 Pharmaceutical/ Cosmetic Bottle Porcelain 1 Y 
Beyond 
Building 4 
Surface 
Collection 
Pond cold cream 
jar missing lid 
66 Stoneware Coarse Earthenware 1 N 
Beyond 
Building 4 
Surface 
Collection 
Partial base and 
body red/ brown 
crock 
68 Miscellaneous Container Metal 1 Y 
Beyond 
Building 4 
Surface 
Collection N/A 
69 Miscellaneous Metal Item Metal 1 Y 
Beyond 
Building 4 
Surface 
Collection 
Possibly old-
fashioned 
tricycle wheel 
70 Stoneware Coarse Earthenware 2 N Slope wash 
Surface 
Collection 
Partial base and 
body piece-
brown 
71 Bottle Glass 1 N Slope wash Surface Collection 
Colorless-partial 
base 
72 Household Ceramic 
Fine 
Earthenware 14 N 
Below Locus 
3 
Surface 
Collection 
Whiteware- one 
with maker's 
mark/ 2 pcs. 
Japanese Geisha 
Girl… 
73 Bottle Glass 6 N Below Locus 3 
Surface 
Collection 
Aqua n/f- 
colorless- almost 
whole 
WHITMORE 
shoe polish 
74 Glassware Glass 1 N Below Locus 3 
Surface 
Collection 
Pressed glass 
piece 
75 Household Ceramic 
Fine 
Earthenware 4 N N/A 
Surface 
Collection 
3 pieces Chinese 
brown- one four 
seasons rim 
76 Stoneware Coarse Earthenware 3 N N/A 
Surface 
Collection 3 Crock pieces 
77 Bottle Glass 3 N N/A Surface Collection 
One aqua partial 
base/ 2 green 
78 Household Ceramic 
Fine 
Earthenware 11 N N/A 
Surface 
Collection 
Whiteware- 2 
rims- 1 blue- 1 
with "placer" 
souvenir piece 
79 Stoneware Coarse Earthenware 1 N N/A 
Surface 
Collection 
Gray crockery 
piece 
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80 Bottle Glass 17 N N/A Surface Collection 
Amber N/F and 
partial base- 4 
aqua- 10 
colorless/ 2 
embossed 
81 Tile Ceramic 3 N N/A Surface Collection N/A 
82 Pharmaceutical/ Cosmetic Bottle Porcelain 2 N N/A 
Surface 
Collection 
Pieces from cold 
cream jar 
83 Coin/ Token Metal 1 N N/A Surface Collection 1994 nickel 
84 Chandelier Glass 1 N N/A Surface Collection 
Chandelier 
crystal 
85 Linoleum N/A 1 N N/A Surface Collection 
Green and white 
floor linoleum 
87 Miscellaneous Building Item Brick/ Plaster 5 N Slope wash 
Surface 
Collection 
4 bricks from 
oven (feature B) 
and large piece 
of plaster or 
mortar 
88 Household Ceramic 
Fine 
Earthenware 2 N 
Surface 
Cleaning Zone 1 
Start of 
excavation- 
whiteware 
89 Bottle Glass 2 N Surface Cleaning Zone 1 Colorless 
90 Identifiable Bone Bone 4 N Surface Cleaning Zone 1 N/A 
91 Nail Metal  2 N Surface Cleaning Zone 1 N/A 
92 Household Ceramic 
Fine 
Earthenware 11 N N/A Zone 1 
Whiteware- 
some patterns- 
one blue 
93 Bottle Glass 25 N N/A Zone 1 
Aqua/ amber/ 
colorless- one 
stopper bottom- 
one small N/F 
95 Miscellaneous Metal Item Metal 3 N N/A Zone 1 
Magnet, dog tag, 
key 
96 Personal Possession N/A 4 Y N/A Zone 1 
Hairpin- shell 
button- white 
button- possible 
corroded button 
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97 Mineral/ Stone Marble 1 N N/A Zone 1 White marble slab 
98 
Miscellaneous 
Rubber/ Plastic 
ITE 
Rubber 1 Y N/A Zone 1 
Round rubber (?) 
with black hills 
tire co. 
advertisement 
99 Faunal Remains N/A 17 N N/A Zone 1 
Peach pits- acron 
shell- clam shell- 
possible canine 
tooth 
100 Miscellaneous Metal Item Metal N/A N N/A Zone 1 Nails- can pieces 
101 Miscellaneous Metal Item Metal 1 N N/A Zone 1 
Ornate metal 
band 
102 Pot/ Pan Metal 1 Y N/A Zone 1 
Enamelware pot 
without handles- 
intact 
103 Brick Clay 3 N N/A Zone 1 
3 brick removed 
during 
excavation 
105 Bottle Glass 4 N Surface Cleaning N/A 
Amethyst/ 
colorless 
106 Brick Clay/ Mortar 27 N Surface Cleaning N/A 
Brick/ mortar/ 
rock 
107 Household Ceramic 
Fine 
Earthenware 63 N Test Unit 1 Zone A 
Whiteware- 2 
Chinese brown- 
pink- floral 
pattern 
108 Stoneware Coarse Earthenware 8 N Test Unit 1 Zone A 
Crockery pieces- 
tile- red pottery- 
ceramic sewer 
pipe piece 
109 Bottle Glass N/A N Test Unit 1 Zone A 
Amethyst/ 
colorless/ amber/ 
aqua/ 7-up 
green- bottle 
cap- canning jar 
110 Glassware Glass 5 N Test Unit 1 Zone A 
Unusual light 
green glass; 
possible vase or 
bowl- pink glass 
(?) 
111 Personal Possession N/A 8 N Test Unit 1 Zone A 
Ornate shaving 
brush top, fan tan 
game piece, 
eyelets, safety 
pin 
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112 Identifiable Bone Bone N/A N Test Unit 1 Zone A N/A 
113 Miscellaneous Metal Item Metal N/A N Test Unit 1 Zone A 
Can- nails- 
miscellaneous 
metal 
114 Mortar N/A 2 N Test Unit 1 Zone A Mortar/ plaster from brick oven 
115 Household Ceramic 
Fine 
Earthenware 41 N N/A Zone B 
Whiteware- cold 
cream jar pieces 
116 Stoneware Coarse Earthenware 9 N N/A Zone B 
5 pieces of 
cream color 
crockery jug- 2 
pottery pieces 
117 Bottle Glass N/A N N/A Zone B 
2 metal bottle 
caps- 7 up green- 
colorless- amber- 
aqua- green 
119 Ammunition Metal 3 N N/A Zone B 
.44 center fire- 
10- 03 center fire 
.22 (?) center fire 
120 Personal Possession N/A 12 N N/A Zone B 
Poker chip, fan 
tan game piece, 
Chinese incense 
bottle 
121 Faunal Remains N/A 2 N N/A Zone B Shark tooth- canine tooth (?) 
122 Identifiable Bone Bone N/A N N/A Zone B N/A 
123 Miscellaneous Metal Item Metal N/A N N/A Zone B N/A 
124 Charcoal N/A 2 N N/A Zone B N/A 
125 Household Ceramic 
Fine 
Earthenware 21 N N/A Zone 1 
Whiteware- 
pink- 2 Chinese 
brown 
126 Bottle Glass 1 N N/A Zone 1 
Colorless N/F 
and shoulder of 
Chinese snuff 
bottle 
127 Bottle Glass N/A N N/A Zone 1 
Colorless/ aqua/ 
amber- some 
could be window 
glass 
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128 Personal Possession N/A 19 N N/A Zone 1 
5 buttons (4 
shell)- buckle- 
hairpin- wood 
sticks- 
thermometer pie 
129 Ammunition Metal 1 N N/A Zone 1 .22 center fire 
130 Miscellaneous Building Item N/A N/A N N/A Zone 1 
Linoleum- 
wood- light bulb 
131 Miscellaneous Metal Item Metal N/A N N/A Zone 1 Can pieces- nails 
132 Faunal Remains N/A 2 N N/A Zone 1 Acorn- peach pit 
133 Household Ceramic 
Fine 
Earthenware 2 N N/A Zone 1 
Chinese 4 
seasons- piece of 
cream color 
crockery jug 
134 Alcoholic Beverage Bottle Glass N/A N 
West Edge of 
Oven Ash Layer 
Green 
champagne 
bottle with kick-
up base 
135 Household Bottle Glass 1 Y West Edge of Oven Ash Layer 
Aqua intact 
bottle 
136 Personal Possession N/A 2 N 
West Edge of 
Oven Ash Layer 
Button- metal 
fancy strainer 
with residue 
137 Faunal Remains Shell 1 N West Edge of Oven Ash Layer Oyster shell 
138 Wood Wood 6 N West Edge of Oven Ash Layer N/A 
139 Miscellaneous Metal Item Metal N/A N 
West Edge of 
Oven Ash Layer N/A 
140 Household Ceramic 
Fine 
Earthenware N/A N Test Unit 1 Zone B 
Cream colored 
crockery jug 
N/F. Shoulder, 
handle, and other 
pieces 
141 Bottle Glass N/A N Test Unit 1 Zone B 
2 metal caps- 
colorless- 7- up 
green- some 
window glass 
142 Pharmaceutical/ Cosmetic Bottle Glass 1 N Test Unit 1 Zone B 
Colorless N/F of 
possible barber 
bottle 
143 Personal Possession N/A 12 N Test Unit 1 Zone B 
Fancy metal 
strainer with 
residue- buttons- 
shoe heel- key 
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144 Ammunition Metal 6 N Test Unit 1 Zone B .22 Cal .44 Cal 
145 Identifiable Bone Bone N/A N Test Unit 1 Zone B N/A 
146 Miscellaneous Metal Item Metal N/A N Test Unit 1 Zone B 
Nails- can 
pieces- strapping 
147 Household Ceramic 
Fine 
Earthenware 13 N Test Unit 1 Zone C 
Chinese liquor 
pot lid- Chinese 
small bowl- 
Chinese brown 
148 Bottle Glass N/A N Test Unit 1 Zone C Green/ aqua/ amber/ colorless 
149 Pharmaceutical/ Cosmetic Bottle Glass 3 Y Test Unit 1 Zone C 
2 aqua single 
dose- colorless 
small bottle- all 
intact 
150 Coin/ Token Metal 1 Y Test Unit 1 Zone C 1887 silver liberty dime 
151 Ammunition Metal 5 N Test Unit 1 Zone C .22 Cal 
152 Personal Possession N/A 10 N Test Unit 1 Zone C 
Buttons- coin 
purse- buckle- 
metal piece from 
trombone- cloth 
(?) 
153 Identifiable Bone Bone N/A N Test Unit 1 Zone C N/A 
154 Miscellaneous Metal Item Metal N/A N Test Unit 1 Zone C 
Nails- can 
pieces- strapping 
155 Faunal Remains N/A 1 N Test Unit 1 Zone C Fish scale (?) 
156 Wood Wood 4 N Test Unit 1 Zone C N/A 
157 Alcoholic Beverage Bottle Glass 1 Y N/A Zone B 
Intact green 
champagne 
bottle with foil 
label 
158 Miscellaneous Container Metal 1 N 
East side- 
under oven Zone C Opium tin 
159 
Heating/ 
Lightening 
Equipment 
Metal 1 N Oven Next to base Gas pipe 
160 Wood Wood N/A N Oven Base 
Wood floor 
associated with 
brick oven 
161 Brick Clay 5 N Very top of oven 
Close to 
surface 
Bricks on very 
top of oven 
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162 Dutch Oven/ Kettle Metal N/A N Center of oven N/A 
Iron kettle in 
center of brick 
oven 
163 Miscellaneous Group N/A N/A N N/A 
Inside iron 
kettle 
Items found in 
soil inside iron 
kettle; burned 
chimney glass 
164 Miscellaneous Metal Item Metal N/A N N/A 
Top of iron 
kettle Tin can 
165 Wood Wood N/A N N/A Surface Collection 
Wood boards, 
plywood samples 
166 Mortar Mortar/ Plaster N/A N N/A Surface Collection 
Mortar/ plaster 
samples- some 
with paint 
167 Floral Remains N/A N/A N N/A Surface Collection 
Botanicals 
gathered from 
various areas on 
hill slope and 
between side 
168 Identifiable Bone Bone N/A N N/A Zone 1 
Large amount of 
various mammal 
bone collected 
from Feature A 
169 Mineral/ Stone Marble 1 N Building 2 Area 
Surface 
Collection 
White marble 
slab 
170 Pipe/ Pipe Fitting Ceramic 3 N N/A Surface Collection 
Ceramic sewer 
pipe 
171 Mortar Mortar/ Plaster 5 N Building 2 Area 
Surface 
Collection 
Mortar/ plaster/ 
brick samples 
172 Miscellaneous Building Item 
Mortar/ 
Plaster/ Wood 16 N 
Building 3 
Area 
Surface 
Collection 
Mortar/ plaster/ 
brick/ wood/ nail 
samples 
173 Miscellaneous Building Item 
Mortar/ 
Plaster/ Wood 107 N N/A Zone 1 
Mortar/ plaster/ 
brick/ charcoal/ 
tar paper samples 
174 Miscellaneous Building Item 
Mortar/ 
Plaster/ Brick N/A N Test Unit 1 
Zone A, B, 
C 
Mortar/ plaster/ 
brick samples 
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Appendix B: Artifacts labeled as toys in archaeological database, Sandpoint, Idaho 
 
Table 7.2. Artifacts labeled as Toys in Archaeological Database 
Location: Sandpoint, Idaho 
Catalog 
Number Object Name 
Material 
Class 
Material 
Type Count Target/OP 
Complete 
% Comment 
6371 Miscellaneous Ceramic Porcelain, Hard Paste 6 
Chinese 
Settlement 
(OP-2) 
25-50% 
Child's tea set 
vessel; painted 
with orange 
flower and 
blue line 
6372 Miscellaneous Metal Iron/ Steel 1 
Chinese 
Settlement 
(OP-2) 
Unknown Toy race car; no wheels 
6373 Miscellaneous Synthetic Rubber/ Elastic 1 
Restricted 
District (OP-
1) 
100.00% Rubber ball 
6374 Figurine/ Statue Metal Lead 2 
Restricted 
District (OP-
1) 
Unknown Lead Feat 
6375 Miscellaneous Metal Lead 1 
Restricted 
District (OP-
1) 
75-100% Train or Locomotive 
6376 Miscellaneous Metal Iron/ Steel 1 
Restricted 
District (OP-
1) 
100.00% 
Cap gun; 
possibly from 
1920s. 
Product 
Manufacture: 
Kilgore Cap 
Guns 
6377 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
100.00% 
Top hat from a 
doll; hat has 
hole in brim to 
secure to a 
doll's head 
6378 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Less than 
25% 
Bent arm with 
hand; hand is 
clenched with 
thumb and 
index finger 
pointing; 
stained a light 
peach color 
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6379 Miscellaneous Synthetic Paper/ Cardboard 1 
Townsite 
(OP-6) 100.00% 
Red plastic; 
toy cap gun 
cartridge; of a 
type still 
available as of 
2008 
6380 Unknown Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-2a) 
Less than 
25% 
Body and 
handle portion 
of toy teacup 
6461 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) 
Less than 
25% 
Arm and 
hand; hole is 
present at 
shoulder to 
attach to torso; 
stained light 
pink 
6463 Doll Part Ceramic Porcelain, Bisque 1 
Humbird 
Blacksmith 
Shop (OP-1) 
Fragment 
Length ~2"; 
arm; possible 
from a bisque 
doll ca. 1860s 
to ca. 1940s 
6464 Doll Part Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment Pink paint; piece of body 
6465 Doll Part Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Unknown N/A 
6466 Doll Part Ceramic Porcelain, Bisque 14 
Chinese 
Settlement 
(OP-2) 
25 to 50% 
Doll head; 
painted pink 
with brown 
eyebrows and 
eyelashes and 
dark pink lips; 
complete glass 
eyes 
6467 Doll Part Ceramic Porcelain, Hard Paste 1 
Chinese 
Settlement 
(OP-2) 
Unknown 
Porcelain, has 
4 stamped into 
it 
6468 Doll Part Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment N/A 
6469 Doll Part Ceramic Porcelain, Hard Paste 2 
Chinese 
Settlement 
(OP-2) 
Fragment 
Possible 
molded doll 
hair 
6470 Doll Part Ceramic Porcelain, Hard Paste 1 
Chinese 
Settlement 
(OP-2) 
Fragment 
Small hole 
bored into 
piece 
6471 Doll Part Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment Possible leg 
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6472 Doll Part Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment 
Exterior 
painted pink 
with brown 
painted details 
that look like 
eye lashes and 
an eyebrow; 
small red stain 
on interior 
6473 Doll Part Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment 
Molded 
decoration; 
possible doll 
hair 
6474 Doll Part Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment Pink paint for skin color 
6475 Doll Part Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment 
Part of doll 
face; face is 
painted pink 
with a small 
part of 
eyebrow 
eyelashes 
6476 Doll Part Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment Pink paint; body 
6477 Doll Part Ceramic Porcelain, Bisque 2 
Chinese 
Settlement 
(OP-2) 
Fragment 
Pink paint; 
unknown part, 
possible face 
or body 
6478 Doll Part Ceramic Porcelain, Bisque 2 
Chinese 
Settlement 
(OP-2) 
Fragment 
Pink paint; 
one piece has 
an ear 
6479 Doll Part Ceramic Porcelain, Hard Paste 3 
Chinese 
Settlement 
(OP-2) 
Less than 
25% 
Face and ear; 
white glazed 
skin with 
painted blue 
eyes, black 
hair, and 
orange heart 
shaped mouth; 
possible 
Kestner 
6480 Doll Part Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment Pink paint; doll face 
6481 Doll Part Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment Pink paint; neck and back 
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6482 Miscellaneous Glass Clothing/ Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% 
Toy bottle 
accessory for 
doll product; 
ideal doll; 
ideal novelty 
and toy co.; 
Manufacture 
Location: 
Brooklyn, 
New York, 
USA 
6483 Doll Glass Clothing/ Personal 1 
Restricted 
District (OP-
1) 
Fragment Eye of doll; brown colored 
6484 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Less than 
25% 
Stained pink 
leg from 
jointed doll 
with painted 
white 
stockings and 
painted red 
shoes; 2" tall; 
broken at 
joint; possibly 
same doll as 
70586 
6485 Doll Part Ceramic Porcelain, Bisque 3 
Restricted 
District (OP-
1) 
Fragment 
Pink; 
unknown 
portion 
6486 Doll Part Ceramic Porcelain, Bisque 2 
Restricted 
District (OP-
1) 
Fragment 
Face portion; 
peach colored 
paint 
6487 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Fragment Doll back 
6488 Doll Part Ceramic Porcelain, Bisque 3 
Restricted 
District (OP-
1) 
Fragment Doll body pieces 
6489 Doll Part Ceramic Porcelain, Bisque 3 
Restricted 
District (OP-
1) 
Fragment 
Doll face; 
stained pink; 
brown painted 
eyebrow and 
faded black 
painted 
eyelashes 
present 
6490 Doll Part Ceramic Porcelain, Bisque 2 
Restricted 
District (OP-
1) 
Fragment N/A 
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6491 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Fragment 
Doll chin and 
bottom lip; 
stained pink; 
lip is painted 
red 
6492 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Fragment Stained pink; doll ear 
6493 Doll Part Ceramic Porcelain, Hard Paste 1 
Restricted 
District (OP-
1) 
Fragment N/A 
6494 Doll Part Ceramic Porcelain, Hard Paste 4 
Restricted 
District (OP-
1) 
Fragment N/A 
6495 Doll Part Ceramic Porcelain, Hard Paste 1 
Restricted 
District (OP-
1) 
Fragment N/A 
6496 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Fragment 
Possible face 
portion; 
stained light 
pink 
6497 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Less than 
25% 
Part of doll 
arm; rounded 
end with 
groove that 
attaches to 
doll torso is 
present 
6498 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Fragment 
Ear portion; 
stained light 
pink 
6499 Doll Part Ceramic Porcelain, Bisque 2 
Restricted 
District (OP-
1) 
Fragment 
Doll face 
pieces; stained 
light pink 
6500 Doll Part Ceramic Porcelain, Hard Paste 1 
Restricted 
District (OP-
1) 
Less than 
25% Doll arm 
6501 Doll Part Ceramic Porcelain, Bisque 2 
Restricted 
District (OP-
1) 
Fragment 
Doll ear and 
face; stained 
pink 
6502 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Fragment 
Doll face; 
faded black 
painted 
eyelashes 
present 
6503 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Fragment Unknown body piece 
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6504 Doll Part Ceramic Porcelain, Bisque 2 
Restricted 
District (OP-
1) 
Fragment 
Face piece; 
post 
depositional 
wear 
6505 Doll Part Ceramic Porcelain, Bisque 3 
Restricted 
District (OP-
1) 
Fragment 
Face portion; 
stained peach 
color; brown 
painted 
eyebrow 
6506 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Less than 
25% 
Arm; Stained 
light pink 
6507 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Less than 
25% 
Doll torso; 
stained light 
pink; possibly 
the same doll 
as 7185 
6508 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Fragment 
Ear lobe and 
part of check; 
peach color 
6509 Doll Part Ceramic Porcelain, Bisque 2 
Restricted 
District (OP-
1) 
Fragment 
Stained pink; 
possible doll 
face or body 
pieces 
6510 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Fragment 
Painted brown 
eyebrow; doll 
face; incised 
eyelashes 
present 
6511 Doll Part Ceramic Porcelain, Bisque 1 
Restricted 
District (OP-
1) 
Fragment 
Stained pink 
in a small 
area; possible 
doll check 
6512 Doll, Frozen Charlotte Ceramic 
Porcelain, 
Hard Paste 1 
Restricted 
District (OP-
1) 
100.00% H: ~1.25 
6513 Doll, Frozen Charlotte Ceramic 
Porcelain, 
Bisque 1 
Restricted 
District (OP-
1) 
100% 
White, 
unglazed body 
with black 
painted hair; 
h: ~1.09" 
6514 Doll Synthetic Rubber/ Elastic 1 
Townsite 
(OP-6) 
Less than 
25% 
Right doll 
foot; possible 
rubber, 
composite 
6515 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Fragment 
Possible doll 
head or body 
6516 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Unknown Pink paint 
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6517 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Unknown Pink paint 
6518 Doll Part Ceramic Porcelain, Bisque 2 
Townsite 
(OP-6) Unknown Pink paint 
6519 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Unknown Pink paint 
6520 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Unknown N/A 
6521 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Fragment 
Peach paint 
present on one 
side; possible 
neck part 
6522 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Fragment N/A 
6523 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2a) 
Less than 
25% 
Face; cheek, 
chin, lower 
lip, left 
earlobe 
present; 
stained light 
pink; painted 
red lips 
6524 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2a) 100.00% 
White; arm; 1 
1/4" long; 
groove at 
proximal end 
to attach to the 
torso 
6525 Doll Part Ceramic Porcelain; Soft Paste 5 
Townsite 
(OP-2a) 
Less than 
25% 
Head; no 
mends; 
possible 2 
different dolls 
6526 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) 
Less than 
25% 
Head; stained 
pink; hold 
present 
6527 Doll Part Ceramic Porcelain, Bisque 2 
Townsite 
(OP-6) 
Less than 
25% 
Large head; 
right ear is 
present and is 
pierced; 
stained light 
pink; painted 
brown 
eyebrow 
6528 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) 75- 100% 
Forearm and 
hand with 
fingers broken 
off; stained 
light pink 
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6529 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) 75-100% 
Forearm and 
hand with 
fingers broken 
off; stained 
light pink 
6530 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Fragment 
Head; stained 
light pink 
6531 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) 
Less than 
25% 
Hair; white; 
cross mends 
with LC 
#35831 
6532 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2c) Fragment 
Face; stained 
pink 
6533 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Fragment Pink 
6534 Doll Part Ceramic Porcelain, Bisque 3 
Townsite 
(OP-6) Fragment 
Molded hair; 
cross mends 
with LC 
#7300 
6535 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2a) 
Less than 
25% 
** Could not 
be located for 
QA/QC; hand 
6536 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2a) Fragment 
Pace; stained 
pink 
6537 Doll Part Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-5b) 
Less than 
25% 
Arm bent at 
elbow 
6538 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2c) 
Less than 
25% Arm or leg 
6539 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2c) 
Less than 
25% Part of body 
6540 Doll Part Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-1) 
Less than 
25% 
Back, neck, 
and shoulders 
with two holes 
at base of 
shoulders 
possibly for 
attachment 
6541 Doll Part Ceramic Porcelain, Bisque 3 
Townsite 
(OP-1) 
Less than 
25% 
Head; stained 
pink 
6542 Doll Part Ceramic Porcelain, Bisque 2 
Townsite 
(OP-1) Fragment 
Pink paint; 
possible body 
fragment 
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6543 Doll Part Ceramic Porcelain, Bisque 2 
Townsite 
(OP-1) 
Less than 
25% 
Head and 
face; stained 
pink skin and 
dark pink 
cheeks; 
painted blue 
eyes, red lips, 
and brown 
eyebrows 
6544 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) 
Less than 
25% 
Face; nose; 
top lip and 
teeth present; 
stained pink 
skin; painted 
gray eyelashes 
and red lip 
6545 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) 
Less than 
25% 
Base of head; 
stained pink; 
hole in side 
6546 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) Fragment 
Face; painted 
pink 
6547 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) Fragment 
Doll chin and 
mouth; stained 
pink skin; 
painted red 
lips 
6548 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) Fragment 
Face; stained 
light pink 
6549 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) 
Less than 
25% 
Pink paint; 
arm 
articulated at 
shoulder 
6550 Doll Part Ceramic Porcelain, Bisque 4 
Townsite 
(OP-1) Fragment 
Head; painted 
pink 
6551 Doll Part Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2c) 
Less than 
25% 
Face and ear; 
stained pink; 
painted brown 
eyebrows 
6552 Doll Part Ceramic Porcelain, Bisque 2 
Townsite 
(OP-2c) Fragment 
Face; stained 
light pink; 
painted brown 
eyebrows 
6553 Doll Part Ceramic Porcelain, Bisque 3 
Townsite 
(OP-2a) 
Less than 
25% 
Face; stained 
light pink 
6554 Doll Part Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-6) Fragment 
Small hole; 
ground rim 
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6555 Doll Part Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-1) 
Less than 
25% 
Dome shaped; 
glazed on top 
surface only; 
1/8" hole near 
edge 
6556 Doll House Metal Lead 1 
Restricted 
District (OP-
1) 
75 to 100% 
Doll house 
furniture, 
hutch; 
decorative 
sides and top; 
has one top 
shelf, 3 square 
cubby holes, 
and a larger 
shelf at the 
bottom; 2 
back legs are 
present, while 
the 2 front 
legs are 
missing 
6557 Doll Part Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-1) Fragment 
Partial doll 
face with 
teeth; pink and 
red paint 
6558 Jack Metal Non- Ferrous 1 
Chinese 
Settlement 
(OP-2) 
100.00% N/A 
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Table 7.3. Group One: Artifacts that are Child-Related 
Location: Sandpoint, Idaho 
Catalog 
Number Object Name Category 
Material 
Class 
Material 
Type Count Target/OP 
Complete 
% Comment 
6371 Miscellaneous Toy Ceramic Porcelain, Hard Paste 6 
Chinese 
Settlement 
(OP-2) 
25-50% 
Child's tea 
set vessel; 
painted with 
orange 
flower and 
blue line 
6372 Miscellaneous Toy Metal Iron/ Steel 1 
Chinese 
Settlement 
(OP-2) 
Unknown Toy race car; no wheels 
6373 Miscellaneous Toy Synthetic Rubber/ Elastic 1 
Restricted 
District 
(OP-1) 
100.00% Rubber ball 
6374 Figurine/ Statue Toy Metal Lead 2 
Restricted 
District 
(OP-1) 
Unknown Lead Feat 
6375 Miscellaneous Toy Metal Lead 1 
Restricted 
District 
(OP-1) 
75-100% Train or Locomotive 
6376 Miscellaneous Toy Metal Iron/ Steel 1 
Restricted 
District 
(OP-1) 
100.00% 
Cap gun; 
possibly 
from 1920s. 
Product 
Manufactor: 
Kilgore Cap 
Guns 
6377 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
100.00% 
Top hat from 
a doll; hat 
has hole in 
brim to 
secure to a 
doll's head 
6378 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Less than 
25% 
Bent arm 
with hand; 
hand is 
clenched 
with thumb 
and index 
finger 
pointing; 
stained a 
light peach 
color 
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6379 Miscellaneous Toy Synthetic Paper/ Cardboard 1 
Townsite 
(OP-6) 100.00% 
Red plastic; 
toy cap gun 
cartridge; of 
a type still 
available as 
of 2008 
6380 Unknown Toy Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-2a) 
Less than 
25% 
Body and 
handle 
portion of 
toy teacup 
6461 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) 
Less than 
25% 
Arm and 
hand; hole is 
present at 
shoulder to 
attach to 
torso; stained 
light pink 
6463 Doll Part Toy Ceramic Porcelain, Bisque 1 
Humbird 
Blacksmith 
Shop (OP-
1) 
Fragment 
Length ~2"; 
arm; possible 
from a 
bisque doll 
ca. 1860s to 
ca. 1940s 
6464 Doll Part Toy Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment Pink paint; piece of body 
6465 Doll Part Toy Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Unknown N/A 
6466 Doll Part Toy Ceramic Porcelain, Bisque 14 
Chinese 
Settlement 
(OP-2) 
25 to 50% 
Doll head; 
painted pink 
with brown 
eyebrows 
and 
eyelashes 
and dark 
pink lips; 
complete 
glass eyes 
6467 Doll Part Toy Ceramic Porcelain, Hard Paste 1 
Chinese 
Settlement 
(OP-2) 
Unknown 
Porcelain, 
has 4 
stamped into 
it 
6468 Doll Part Toy Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment N/A 
6469 Doll Part Toy Ceramic Porcelain, Hard Paste 2 
Chinese 
Settlement 
(OP-2) 
Fragment 
Possible 
molded doll 
hair 
6470 Doll Part Toy Ceramic Porcelain, Hard Paste 1 
Chinese 
Settlement 
(OP-2) 
Fragment 
Small hole 
bored into 
piece 
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6471 Doll Part Toy Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment Possible leg 
6472 Doll Part Toy Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment 
Exterior 
painted pink 
with brown 
painted 
details that 
look like eye 
lashes and an 
eyebrow; 
small red 
stain on 
interior 
6473 Doll Part Toy Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment 
Molded 
decoration; 
possible doll 
hair 
6474 Doll Part Toy Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment Pink paint for skin color 
6475 Doll Part Toy Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment 
Part of doll 
face; face is 
painted pink 
with a small 
part of 
eyebrow 
eyelashes 
6476 Doll Part Toy Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment Pink paint; body 
6477 Doll Part Toy Ceramic Porcelain, Bisque 2 
Chinese 
Settlement 
(OP-2) 
Fragment 
Pink paint; 
unknown 
part, possible 
face or body 
6478 Doll Part Toy Ceramic Porcelain, Bisque 2 
Chinese 
Settlement 
(OP-2) 
Fragment 
Pink paint; 
one piece has 
an ear 
6479 Doll Part Toy Ceramic Porcelain, Hard Paste 3 
Chinese 
Settlement 
(OP-2) 
Less than 
25% 
Face and ear; 
white glazed 
skin with 
painted blue 
eyes, black 
hair, and 
orange heart 
shaped 
mouth; 
possible 
Kestner 
6480 Doll Part Toy Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment Pink paint; doll face 
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6481 Doll Part Toy Ceramic Porcelain, Bisque 1 
Chinese 
Settlement 
(OP-2) 
Fragment 
Pink paint; 
neck and 
back 
6482 Miscellaneous Toy Glass Clothing/ Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% 
Toy bottle 
accesssory 
for doll 
product; 
ideal doll; 
ideal novelty 
and toy co.; 
Manufactor 
Location: 
Brooklyn, 
New York, 
USA 
6483 Doll Toy Glass Clothing/ Personal 1 
Restricted 
District 
(OP-1) 
Fragment 
Eye of doll; 
brown 
colored 
6484 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Less than 
25% 
Stained pink 
leg from 
jointed doll 
with painted 
white 
stockings and 
painted red 
shoes; 2" tall; 
broken at 
joint; 
possibly 
same doll as 
70586 
6485 Doll Part Toy Ceramic Porcelain, Bisque 3 
Restricted 
District 
(OP-1) 
Fragment 
Pink; 
unknown 
portion 
6486 Doll Part Toy Ceramic Porcelain, Bisque 2 
Restricted 
District 
(OP-1) 
Fragment 
Face portion; 
peach 
colored paint 
6487 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Fragment Doll back 
6488 Doll Part Toy Ceramic Porcelain, Bisque 3 
Restricted 
District 
(OP-1) 
Fragment Doll body pieces 
6489 Doll Part Toy Ceramic Porcelain, Bisque 3 
Restricted 
District 
(OP-1) 
Fragment 
Doll face; 
stained pink; 
brown 
painted 
eyebrow and 
faded black 
painted 
eyelashes 
present 
6490 Doll Part Toy Ceramic Porcelain, Bisque 2 
Restricted 
District Fragment N/A 
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(OP-1) 
6491 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Fragment 
Doll chin and 
bottom lip; 
stained pink; 
lip is painted 
red 
6492 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Fragment Stained pink; doll ear 
6493 Doll Part Toy Ceramic Porcelain, Hard Paste 1 
Restricted 
District 
(OP-1) 
Fragment N/A 
6494 Doll Part Toy Ceramic Porcelain, Hard Paste 4 
Restricted 
District 
(OP-1) 
Fragment N/A 
6495 Doll Part Toy Ceramic Porcelain, Hard Paste 1 
Restricted 
District 
(OP-1) 
Fragment N/A 
6496 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Fragment 
Possible face 
portion; 
stained light 
pink 
6497 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Less than 
25% 
Part of doll 
arm; rounded 
end with 
groove that 
attaches to 
doll torso is 
present 
6498 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Fragment 
Ear portion; 
stained light 
pink 
6499 Doll Part Toy Ceramic Porcelain, Bisque 2 
Restricted 
District 
(OP-1) 
Fragment 
Dollface 
pieces; 
stained light 
pink 
6500 Doll Part Toy Ceramic Porcelain, Hard Paste 1 
Restricted 
District 
(OP-1) 
Less than 
25% Doll arm 
6501 Doll Part Toy Ceramic Porcelain, Bisque 2 
Restricted 
District 
(OP-1) 
Fragment 
Doll ear and 
face; stained 
pink 
6502 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Fragment 
Doll face; 
faded black 
painted 
eyelashes 
present 
6503 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Fragment Unknown body piece 
 113 
6504 Doll Part Toy Ceramic Porcelain, Bisque 2 
Restricted 
District 
(OP-1) 
Fragment 
Face piece; 
post 
depositional 
wear 
6505 Doll Part Toy Ceramic Porcelain, Bisque 3 
Restricted 
District 
(OP-1) 
Fragment 
Face portion; 
stained peach 
color; brown 
painted 
eyebrow 
6506 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Less than 
25% 
Arm; Stained 
light pink 
6507 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Less than 
25% 
Doll torso; 
stained light 
pink; 
possibly the 
same doll as 
7185 
6508 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Fragment 
Ear lobe and 
part of 
check; peach 
color 
6509 Doll Part Toy Ceramic Porcelain, Bisque 2 
Restricted 
District 
(OP-1) 
Fragment 
Stained pink; 
possible doll 
face or body 
pieces 
6510 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Fragment 
Painted 
brown 
eyebrow; 
doll face; 
incised 
eyelashes 
present 
6511 Doll Part Toy Ceramic Porcelain, Bisque 1 
Restricted 
District 
(OP-1) 
Fragment 
Stained pink 
in a small 
area; possible 
doll check 
6512 Doll, Frozen Charlotte Toy Ceramic 
Porcelain, 
Hard Paste 1 
Restricted 
District 
(OP-1) 
100.00% H: ~1.25 
6513 Doll, Frozen Charlotte Toy Ceramic 
Porcelain, 
Bisque 1 
Restricted 
District 
(OP-1) 
100% 
White, 
unglazed 
body with 
black painted 
hair; h: 
~1.09" 
6514 Doll Toy Synthetic Rubber/ Elastic 1 
Townsite 
(OP-6) 
Less than 
25% 
Right doll 
foot; possible 
rubber, 
composite 
6515 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Fragment 
Possible doll 
head or body 
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6516 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Unknown Pink paint 
6517 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Unknown Pink paint 
6518 Doll Part Toy Ceramic Porcelain, Bisque 2 
Townsite 
(OP-6) Unknown Pink paint 
6519 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Unknown Pink paint 
6520 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Unknown N/A 
6521 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Fragment 
Peach paint 
present on 
one side; 
possible neck 
part 
6522 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Fragment N/A 
6523 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2a) 
Less than 
25% 
Face; cheek, 
chin, lower 
lip, left 
earlobe 
present; 
stained light 
pink; painted 
red lips 
6524 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2a) 100.00% 
White; arm; 
1 1/4" long; 
groove at 
proximal end 
to attach to 
the torso 
6525 Doll Part Toy Ceramic Porcelain; Soft Paste 5 
Townsite 
(OP-2a) 
Less than 
25% 
Head; no 
mends; 
possible 2 
different 
dolls 
6526 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) 
Less than 
25% 
Head; stained 
pink; hold 
present 
6527 Doll Part Toy Ceramic Porcelain, Bisque 2 
Townsite 
(OP-6) 
Less than 
25% 
Large head; 
right ear is 
present and 
is pierced; 
stained light 
pink; painted 
brown 
eyebrow 
6528 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) 75- 100% 
Forearm and 
hand with 
fingers 
broken off; 
stained light 
pink 
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6529 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) 75-100% 
Forearm and 
hand with 
fingers 
broken off; 
stained light 
pink 
6530 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Fragment 
Head; stained 
light pink 
6531 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) 
Less than 
25% 
Hair; white; 
cross mends 
with LC 
#35831 
6532 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2c) Fragment 
Face; stained 
pink 
6533 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-6) Fragment Pink 
6534 Doll Part Toy Ceramic Porcelain, Bisque 3 
Townsite 
(OP-6) Fragment 
Molded hair; 
cross mends 
with LC 
#7300 
6535 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2a) 
Less than 
25% 
** could not 
be located 
for QA/QC; 
hand 
6536 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2a) Fragment 
Pace; stained 
pink 
6537 Doll Part Toy Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-5b) 
Less than 
25% 
Arm bent at 
elbow 
6538 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2c) 
Less than 
25% Arm or leg 
6539 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2c) 
Less than 
25% Part of body 
6540 Doll Part Toy Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-1) 
Less than 
25% 
Back, neck, 
and 
shoulders 
with two 
holes at base 
of shoulders 
possibly for 
attachment 
6541 Doll Part Toy Ceramic Porcelain, Bisque 3 
Townsite 
(OP-1) 
Less than 
25% 
Head; stained 
pink 
6542 Doll Part Toy Ceramic Porcelain, Bisque 2 
Townsite 
(OP-1) Fragment 
Pink paint; 
possible 
body 
fragment 
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6543 Doll Part Toy Ceramic Porcelain, Bisque 2 
Townsite 
(OP-1) 
Less than 
25% 
Head and 
face; stained 
pink skin and 
dark pink 
cheeks; 
painted blue 
eyes, red 
lips, and 
brown 
eyebrows 
6544 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) 
Less than 
25% 
Face; nose; 
top lip and 
teeth present; 
stained pink 
skin; painted 
gray 
eyelashes 
and red lip 
6545 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) 
Less than 
25% 
Base of head; 
stained pink; 
hole in side 
6546 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) Fragment 
Face; painted 
pink 
6547 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) Fragment 
Doll chin and 
mouth; 
stained pink 
skin; painted 
red lips 
6548 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) Fragment 
Face; stained 
light pink 
6549 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-1) 
Less than 
25% 
Pink paint; 
arm 
articulated at 
shoulder 
6550 Doll Part Toy Ceramic Porcelain, Bisque 4 
Townsite 
(OP-1) Fragment 
Head; 
painted pink 
6551 Doll Part Toy Ceramic Porcelain, Bisque 1 
Townsite 
(OP-2c) 
Less than 
25% 
Face and ear; 
stained pink; 
painted 
brown 
eyebrows 
6552 Doll Part Toy Ceramic Porcelain, Bisque 2 
Townsite 
(OP-2c) Fragment 
Face; stained 
light pink; 
painted 
brown 
eyebrows 
6553 Doll Part Toy Ceramic Porcelain, Bisque 3 
Townsite 
(OP-2a) 
Less than 
25% 
Face; stained 
light pink 
6554 Doll Part Toy Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-6) Fragment 
Small hole; 
ground rim 
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6555 Doll Part Toy Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-1) 
Less than 
25% 
Dome 
shaped; 
glazed on top 
surface only; 
1/8" hole 
near edge 
6556 Doll House Toy Metal Lead 1 
Restricted 
District 
(OP-1) 
75 to 
100% 
Doll house 
furniture, 
hutch; 
decorative 
sides and 
top; 2 back 
legs are 
present, 
while the 2 
front legs are 
missing 
6557 Doll Part Toy Ceramic Porcelain, Hard Paste 1 
Townsite 
(OP-1) Fragment 
Partial doll 
face with 
teeth; pink 
and red paint 
6639 Baby Carriage Awning Miscellaneous Metal Iron/ Steel 1 
Humbird 
Blacksmith 
Shop (OP-
1) 
N/A N/A 
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Appendix D: Group Two: Artifacts that could be child-related, Sandpoint, Idaho 
 
Table 7.4. Group Two: Artifacts that could be Child-Related 
Location: Sandpoint, Idaho 
Catalog 
Number Object Name Category 
Material 
Class 
Material 
Type Count Target/OP 
Complete 
% Comment 
533 Button Clothing Hardware Metal Iron, Steel 1 
Chinese 
Settlement 
(OP-2) 
75-100% 
Rivet style; 
possible 
children's 
clothing 
1085 Footwear Footwear Organics Leather 2 Townsite (OP-4a) 
Less than 
25% 
Sole; heel; nails 
present; small 
shoe size; 
possible child's 
shoe related 
1873 Shoe Footwear Organics Leather 2 
Restricted 
District 
(OP-1) 
Less than 
25% 
Heels; child's 
size 
1922 Shoe Footwear Organics Leather 3 
Restricted 
District 
(OP-1) 
Less than 
25% 
Sole or heel for 
child size shoes; 
nails present 
1980 Sole Footwear Organics Leather 3 
Restricted 
District 
(OP-1) 
Less than 
25% 
Children's size; 
nailed shoe 
manufacturing; 
nails present; 
insole, midsole; 
outersole; 4 1/4 
inches long 
2028 Shoe Footwear Organics Leather 4 Townsite (OP-2c) 
Less than 
25% Child's shoe 
2237 Pin/Button Personal Adornment Metal Aluminum 1 
Restricted 
District 
(OP-1) 
75-100% 
Some sort of 
commemorative 
badge or pin; 
Commerical 
Mark: Andrew 
Mid Bob 
Parkland. 1903. 
6259 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% 
Wei Ch'l or Go 
piece; semi-
opaque white 
6260 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
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6261 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6262 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6263 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
75-100% Wei Ch'l or Go piece 
6264 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6265 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6265 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6266 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6267 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6268 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6269 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6270 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6271 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6272 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6273 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6274 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6275 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6276 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
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6277 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% 
Wei Ch'l or Go 
piece; swirl 
marks all over 
6278 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 3 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6279 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 3 
Chinese 
Settlement 
(OP-2) 
100.00% 
Wei Ch'l or Go 
piece; slash 
mark on bottom 
6280 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6281 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6282 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% 
Wei Ch'l or Go 
piece; slash 
mark on bottom 
6283 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6284 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 3 
Chinese 
Settlement 
(OP-2) 
100.00% 
Wei Ch'l or Go 
piece; slash 
mark on bottom 
6285 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 2 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6286 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6287 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
50-75% Wei Ch'l or Go piece 
6288 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 3 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6289 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 2 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6290 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6291 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6292 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
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6293 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6294 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6295 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6296 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6297 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Wei Ch'l or Go piece 
6298 Game Piece Entertainment/ Reading Metal Aluminum 1 
Chinese 
Settlement 
(OP-2) 
100.00% 
Commerical 
Mark: Mark 
Twain 
Mississippi 
River Boat/ 
[riverboat]/@ 
1968; machine-
made; die: cut, 
stamped, 
pumped 
6299 Game Piece Entertainment/ Reading Metal Aluminum 1 
Chinese 
Settlement 
(OP-2) 
100.00% 
Commerical 
Mark: 20th 
president/ 1881 
[bust of James 
Garfield] @ 
1968,1881/ 
James A 
Garfield//Shell's/ 
Mr. President/ 
Coin Game; 
Product 
Manufacturer: 
Shell Gasoline 
Mr. Present 
Coin Game; 
Date Range: 
1968 
6300 Game Piece Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% Wei Ch'l or Go piece 
6301 Game Piece Entertainment/ Reading Multiple Multiple 1 
Restricted 
District 
(OP-1) 
50-75% Pool cue chalk; white 
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6302 Game Piece Entertainment/ Reading Metal Brass 1 
Restricted 
District 
(OP-1) 
100.00% 
Engraved; 6- 
sided spinning 
die; Put-N-Take 
game piece; 
used for 
gambling 
6382 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Humbird 
Blacksmith 
Shop (OP-
1) 
100.00% 
Opaque with 
brown 
transparent swirl 
6383 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Humbird 
Blacksmith 
Shop (OP-
1) 
100.00% Possible agate, handmade 
6384 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Humbird 
Blacksmith 
Shop (OP-
2) 
100.00% 
Diameter: 
~0.25"; clay; 
light brown 
coloring 
6385 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Chinese 
Settlement 
(OP-2) 
75-100% Blue glaze 
6386 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Chinese 
Settlement 
(OP-2) 
100.00% Hand painted stripes 
6387 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Chinese 
Settlement 
(OP-2) 
100.00% N/A 
6388 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Chinese 
Settlement 
(OP-2) 
100.00% Blue glaze 
6389 Marble Entertainment/ Reading Ceramic 
Porcelain, 
Hard Paste 1 
Chinese 
Settlement 
(OP-2) 
100.00% N/A 
6390 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Chinese 
Settlement 
(OP-2) 
100.00% White glaze 
6391 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Chinese 
Settlement 
(OP-2) 
75-100% White glaze 
6392 Marble Entertainment/ Reading Ceramic 
Porcelain, 
Hard Paste 1 
Chinese 
Settlement 
(OP-2) 
Less than 
25% 
** could not be 
located for 
QA/QC 
6393 Marble Entertainment/ Reading Ceramic 
Porcelain, 
Hard Paste 1 
Chinese 
Settlement 
(OP-2) 
50-75% 
** could not be 
located for 
QA/QC 
6394 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Chinese 
Settlement 
(OP-2) 
75-100% 
Brown glazed 
Bennington 
marble with eye 
 123 
6395 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Chinese 
Settlement 
(OP-2) 
100.00% Large size 
6396 Marble Entertainment/ Reading Ceramic 
Stoneware, 
Unknown 1 
Chinese 
Settlement 
(OP-2) 
100.00% 
Blue glazed 
Bennington 
marble with eye; 
irregular size 
6397 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% White marble with green band 
6398 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% N/A 
6399 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Dark blue with puple swirls 
6400 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% Green swirls; slag 
6401 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% 
Cats-eye with 
cobalt; yellow, 
opaque white 
6402 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
100.00% 
Scissor pontil 
marks, 
handmade; 
possible German 
swirl; cobalt, 
white, yellow 
swirls 
6403 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
75-100% Slag; opaque swirls 
6404 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
25-50% 
Opaque white 
swirls; possible 
slag, M.F. 
Christensen and 
Sons 
6405 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
75-100% Slag; green with white swirls 
6406 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% Opaque white swirl pattern 
6407 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% Opaque white swirl pattern 
6408 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
75-100% N/A 
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6409 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Emerald, jade, 
or light green on 
white swirl 
agate; possible 
Ravenswood, 
Heaton Swirl, or 
Alley Agate 
Style 
6410 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Red, opaque 
white swirl on 
green field; 
possible Peltier 
Christmas Tree 
style 
6411 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Opaque white 
swirl on cobalt 
field; slag; 
possibly 
machine made; 
possible 
Christensen 
Agate 
6412 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Red, white, light 
blue, dark blue 
swirl 
6413 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Chinese 
Settlement 
(OP-2) 
75-100% 
Purple 
transparent glass 
with white 
opaque swirls 
6414 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Transparent 
yellow-green, 
opaque white, 
red, dark-brown 
swirled together 
6415 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Opaque white 
swirls on 
transparent blue 
body; possible 
Akro Agate Co. 
6416 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Opaque green, 
blue, white  
swirls 
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6417 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
white opaque 
trace with 
yellow-orange 
transparent 
swirl; possible 
Christenson 
Agate Co. 
6418 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Purple 
transparent glass 
with white 
opaque swirls 
6419 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Transparent 
yellow swirled 
with opaque 
white, yellow 
6420 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
75-100% 
Slag type 
marble; different 
shades of 
brown, white 
swirl design; 
possible pontil 
or round chip 
6421 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Possible slag 
type marble; 
brown; white 
swirl design 
6422 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Opaque white, 
blue, purple 
swirls on 
interior 
6423 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% Opaque white swirls 
6424 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% Opaque white swirls 
6425 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% Pink, blue, green swirls 
6426 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
75-100% Brown, white marble 
6427 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
Fragment 
Purple 
transparent glass 
with white 
opaque swirls 
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6428 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Colorless glass 
with opaque 
white swirls 
6429 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% Opaque green 
6430 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Transparent 
brown swirled 
with opaque 
6431 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
Less than 
25% 
Red, orange 
swirl 
6432 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
75-100% Yellow with cream swirl 
6433 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
75-100% Opaque white swirls 
6434 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 Jail (OP-3) 100.00% 
Opaque red, 
white, blue swirl 
in colorless 
glass; 5/8" 
marble 
6435 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Transparent 
deep blue with 
opaque white 
swirl; ~1/2" 
radius 
6436 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Restricted 
District 
(OP-1) 
100.00% White; possible game piece 
6437 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Restricted 
District 
(OP-1) 
100.00% Tan colored paste 
6438 Marble Entertainment/ Reading Ceramic 
Stoneware, 
Unknown 1 
Restricted 
District 
(OP-1) 
100.00% 
Bennington or 
'crockie' marble; 
brown glaze; 
eyes present 
6439 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Restricted 
District 
(OP-1) 
100.00% Tan colored paste 
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6440 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Restricted 
District 
(OP-1) 
100.00% 
Bennington 
marble; the 
glaze has many 
shades of brown 
and cream 
colors present; 
one eye and one 
larger unglazed 
imperfection are 
present 
6441 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Restricted 
District 
(OP-1) 
100.00% Red paint 
6442 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Restricted 
District 
(OP-1) 
100.00% Earth red paste 
6443 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Restricted 
District 
(OP-1) 
100.00% 
Different shades 
of brown paint 
present; 2 eyes 
present 
6444 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Restricted 
District 
(OP-1) 
100.00% 
White paste; 
painted blue 
lines are present 
around the 
middle; flat 
spots are present 
6445 Marble Entertainment/ Reading Ceramic 
Stoneware, 
Unknown 1 
Restricted 
District 
(OP-1) 
100.00% 
Bennington 
marble; brown 
and tan glaze; 
has two eyes or 
defects 
6446 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Slag; royal blue 
with white 
swirls 
6447 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Slag; royal blue 
with white 
swirls; Product 
Manufacturer: 
M.F. 
Christensen and 
Sons, Akron, 
Ohio, USA 
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6448 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
100.00% 
Slag; royal blue 
with white 
swirls; Product 
Manufacturer: 
M.F. 
Christensen and 
Sons, Akron, 
Ohio, USA 
6449 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
50-75% 
Slag; royal blue 
with white 
swirls; Product 
Manufacturer: 
M.F. 
Christensen and 
Sons, Akron, 
Ohio, USA 
6450 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Restricted 
District 
(OP-1) 
75-100% 
Aimed at female 
market, no 
swirls; possible 
machine made, 
"oriental jade" 
Product 
Manufacturer: 
M.F. 
Christensen and 
Sons 
6451 Marble Entertainment/ Reading Glass 
Clothing/ 
Personal 1 
Townsite 
(OP-1) 75-100% Use wear 
6452 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Townsite 
(OP-1) 100.00% White 
6453 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Townsite 
(OP-2c) 100.00% Clay 
6454 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Townsite 
(OP-1) 100.00% Clay 
6455 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Red Paste 1 
Townsite 
(OP-2) 100.00% 
Labeled as 
N240-E060- 
unit not 
excavated 
changed to No 
Prov OP2 
6456 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Townsite 
(OP-1) 100.00% 
Blue glaze, 
uneven 
6457 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Townsite 
(OP-1) 100.00% Brown glaze 
6458 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Townsite 
(OP-1) 100.00% N/A 
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6459 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Townsite 
(OP-2b) 100.00% 
White flat spots 
present; possibly 
handmade 
6460 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Townsite 
(OP-2a) 100.00% 
Dark brown 
glaze; thin in 
some areas; flat 
spots present; 
two eyes present 
6461 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Townsite 
(OP-1) 25-50% N/A 
6463 Marble Entertainment/ Reading Ceramic 
Earthenware, 
Unknown 1 
Townsite 
(OP-4a) 100.00% 
Irregular 
marble; possibly 
handmade 
6558 Jack Toy Metal Non- Ferrous 1 
Chinese 
Settlement 
(OP-2) 
100.00% N/A 
6584 Pocket- Knife Accoutrement Metal Non- Ferrous 1 Townsite (OP-1) 
Less than 
25% 
Pen knife or toy 
size; articulated, 
blade is broken 
7173 Clock/ Gear/ Part Time Keeping Metal Brass 1 
Restricted 
District 
(OP-1) 
50-75% Gear for clock/ toy 
9117 Bottle Food/ Food Storage Glass 
Container 
Glass 1 
Restricted 
District 
(OP-1) 
Less than 
25% 
Wide finish with 
ledge inside 
bore; possible 
baby food jar 
15213 Plate Food Prep/ Consumption Ceramic 
Earthernware, 
Whiteware 1 
Chinese 
Settlement 
(OP-2) 
Less than 
25% 
R:9"; decorative 
children's stoy 
hey diddle 
diddle, decal is 
spoon and plate 
related to 
#44080, #44612, 
#44613, #44614 
17063 Saucer Food Prep/ Consumption Ceramic 
Porcelain, 
Hard Paste 1 
Chinese 
Settlement 
(OP-2) 
Fragment 
R: 3-4"; B: 2"; 
H: 5"; bluish, 
thick, porcelain; 
molded pattern 
along scalloped 
rim; possible 
child's dish 
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17069 Saucer Food Prep/ Consumption Ceramic 
Porcelain, 
Hard Paste 1 
Chinese 
Settlement 
(OP-2) 
25-50% 
R:3-4"; B:2"; 
H:5"; bluish, 
thick porcelain; 
molded pattern 
along rim; 
possible child's 
dish 
17808 Cup Food Prep/ Consumption Ceramic 
Porcelain, 
Hard Paste 1 
Chinese 
Settlement 
(OP-2) 
Fragment 
R: 2"; green and 
red floral 
design; possible 
toy teacup 
18549 Spoon Food Prep/ Consumption Metal Brass 1 
Restricted 
District 
(OP-1) 
N/A Possible baby spoon 
21124 Flatware Food Prep/ Consumption Ceramic 
Porcelain, 
Hard Paste 2 
Worker 
Housing 25-50% 
R:3"; B:1.48"; 
scalloped rim; 
possible child's 
toy dish 
22382 Hollowware Food Prep/ Consumption Ceramic 
Porcelain, 
Hard Paste 1 
Worker 
Housing Fragment 
Indeterminate 
decoration; 
possible child's 
dish; yellow, 
blue, brown, and 
red color 
scheme 
22971 Miscellaneous Miscellaneous Container Ceramic 
Porcelain, 
Hard Paste 1 
Chinese 
Settlement 
(OP-2) 
Less than 
25% 
R:<2; green rim 
with floral 
decoration; 
possible liquor 
cup or toy tea 
set 
53546 Unknown Unknown Metal Iron, Steel 1 
Restricted 
District 
(OP-1) 
Unknown 
Small, 9 pt. star; 
possible toy 
drive shaft 
56133 Unknown Unknown Glass Unknown 1 
Restricted 
District 
(OP-1) 
Fragment 
Similar to pipe 
stem; possible 
bubble pipe toy/ 
other pipe 
72859 Unknown Unknown Metal Iron, Steel 1 
Humbird 
Blacksmith 
Shop (OP-
2) 
N/A 
Possible 
structural brace; 
possible toy axle 
(sprague 
analysis) 
74012 Unknown Unknown Metal Brass 1 
Chinese 
Settlement 
(OP-2) 
Unknown Possible part of toy 
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74033 Unknown Unknown Metal Zinc 1 
Chinese 
Settlement 
(OP-2) 
Unknown 
Long and 
hollow 
decorative 
piece; handle 
shaped but no 
holes; possible 
baby teething 
toy or rattle 
74420 Unknown Unknown Metal Iron, Steel 1 
Restricted 
District 
(OP-1) 
N/A 
Possible thumb 
screw or wind 
up toy part 
74754 Unknown Unknown Metal Non- Ferrous 1 
Restricted 
District 
(OP-1) 
Fragment 
Possible toy 
part/ print plate; 
molded line 
design with "48" 
stamped in 
middle 
74824 Unknown Unknown Metal Iron, Steel 1 Townsite (OP-2a) 75-100% 
1" diameter disk 
with hole in 
center; possible 
button or toy 
wheel 
77248 Unknown Unknown Synthetic Plastic 1 
Chinese 
Settlement 
(OP-2) 
Fragment Possible toy hinge 
77249 Unknown Unknown Synthetic Plastic 1 
Chinese 
Settlement 
(OP-2) 
Unknown Possible toy hinge 
77517 Unknown Unknown Organics Wood 1 
Restricted 
District 
(OP-1) 
Unknown Possible wheel from toy 
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